Teachers’ Perspectives on the Representation of Emotion Vocabulary in English Language Teaching Series”

Abstract
This study examines how emotion wrods are reflected in EFL (English as a Foreign Language) textbooks. This research focuses on two textbook series, namely Touch Stone and Four Corners, and evaluates them based on emotional words. To investigate the emotional impact of the textbooks, TagAnt and AntConc tools were employed, using the English word database of emotional terms (EMOTE) by Daniel Grühn. Emotion words with a range higher than 5 and lower than 2 were selected to gauge their degree of emotionality refelected in the analyzed textbooks. The findings indicate that the Touch Stone series contains a higher range of emotional words compared to Four Corners. Finally, the attitudes and experiences of teachers towards the emotion words represented were examined through interviews with a focused group of English language teachers.
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1. Introduction

Oatley and Johnson-Laird (1998) pointed out that “emotions are at the heart of human mental and social life” (p. 85). Over the last two decades, particular focus has been placed on how emotions are communicated in various languages and cultures. In the study of bilingualism, intriguing connections between language and emotions were discovered. Learning vocabulary is one of the most crucial elements in student success in communication. So, in this research, the researcher tries to deal with this issue and introduce materials that help students learn vocabulary easier. Textbooks in educational situations are an important feature of English language teaching. 
Every year, millions of copies of textbooks are published, and numerous programs have been set up in various countries for publishing and preparing the material. On the importance of the textbook, we can say that without a suitable textbook, the teaching-learning program is incomplete. For many years, teacher and students’ roles in EFL learning and teaching situations were investigated, but textbooks as an important part of the teaching process were not. Of course, in recent years, there have been numerous studies about textbook evaluation, but scant attention has been paid to emotions in second language textbooks. The number of emotional studies in the field of SLA in the past decade has increased exponentially. Recent years have seen a substantial increase in the number of bilingual schools and kindergartens across Iran, driven both by policy initiatives in border provinces and the expanding need for equitable education for non-Farsi speakers
By considering this lexical field, EFL teachers or material developers’ researchers may come to the conclusion that EFL learners may not be successful and skilled at understanding and expressing their feelings in the second language. (Dewaele, 2010, 2011, 2015). The influence of emotional words and neutral words on word recall has been studied by psycholinguists. Research in the field of vocabulary learning showed that emotional words were remembered faster and more frequently than neutral ones. (e.g. Anooshian & Hertel, 1994). The explanation is that emotion words are more deeply ingrained in human memory and processed at a deeper level than neutral words because they are linked to either pleasant or bad events. (Kazanas & Altarriba, 2015; MacKay & Ahmetzanov, 2005). 
Additionally, words carrying positive emotions seem to be remembered more easily because they seem to be remembered more often than words carrying negative emotions and neutral words. (Bauer, Olheiser, Altarriba, & Landi, 2009; Zimmerman & Kelley, 2010). Emotions influence most aspects of cognition and behavior, but emotional factors are severely lacking in current word recognition models. The overall aim of this research is to achieve new insights into a very comprehensive and extensive topic, particularly the employment of feelings in linguistics. To try and do that, a quantitative assessment has been doled out to elicit the quantity of emotion terms (ETs) that appear in a corpus that's comprised of two designated English coursebooks. Furthermore, the number of emotional words in a language textbook may argyeably have some correlation due to the nature of language and communication. Emotional words often reflect the cultural values, beliefs, and experiences of a particular community.
A systematic approach to teaching vocabulary is crucial for the success of learners in their use of lexical items in communication. According to Ruegg and Brown (2014), learners should start by learning the most common words in the target language, as these words have greater coverage in written and spoken language. Therefore, if the textbook combines emotion words with high-frequency words, it will make the vocabulary learning process easier.
Emotion words are important for interpersonal communication, and their inclusion in the textbook is necessary. Scholars in second language acquisition have emphasized the importance of including emotion vocabulary in textbooks and EFL classrooms to facilitate the acquisition of sociocultural competence (Dewaele, 2005; Jiménez Catalán & Dewaele, 2017; Pavlenko & Driagina, 2007). According to Dewaele (2005), textbooks without emotion words will not help students become proficient users of a second language.
Furthermore, the number of emotion vocabulary words in EFL textbooks is directly related to the number of words that learners will learn throughout the curriculum. Therefore, this study aims to investigate the richness of emotion lexical content in EFL textbooks, as the suitability and content of the textbook are crucial for the success of learners in future interactions.
This study aims to explore the significance of emotion words in communication. Additionally, it will compare different categories of emotion words to determine which textbook places more emphasis on the main word category. Furthermore, the distribution of emotion vocabulary in the textbooks will be investigated to identify any potential differences in terms of emotion words.
The research questions for this paper are:
Q1: What are the numbers and categories of emotion words in the Four Corners and Touchstone series?
Q2: Is there any difference between the distributions of the emotion word across textbooks?
Q 3: What are teachers' attitudes toward teaching emotion words to EFL learners?


2. Literature Review

Cunningsworth (1995) defines textbooks as sources for presenting materials and important tools for learners to practice and engage in activities. According to Hutchinson and Torres (1994), textbooks play a major and positive role in the teaching and learning process. Sheldon (1988) suggests that textbooks not only represent the core of any ELT program but also offer significant advantages (p. 237). Nunan (1988) asserts that materials are the most important factor in curriculum design and that they "lubricate the wheels of learning" (p. 98). The significance of textbooks in the learning process cannot be ignored, as Sheldon (1987) points out, as they aim to help students progress both linguistically and communicatively.
According to Kitao and Kitai (1997), language instruction comprises five essential elements: students, teachers, materials, teaching methods, and evaluation. Cunningsworth (1995) also states that textbooks are effective sources for students who want to engage in self-directed learning programs. They are valuable resources for teachers to present materials and for students to follow a syllabus that reflects predetermined learning objectives. Additionally, textbooks can assist less experienced teachers.
Awasthi (2006) discusses the varying opinions teachers have regarding textbooks. Some teachers see textbooks as valuable aids in their teaching, while others view them as a burden. The perception of textbooks is largely subjective and influenced by individuals' attitudes. Teachers who find textbooks helpful are able to utilize them flexibly and integrate them with other resources.
Meanwhile, to conduct a thorough evaluation of textbooks, it is important to establish and apply appropriate criteria. Teachers can consider using recently adopted textbooks and assess their effectiveness at the end of the term. This evaluation will help determine whether to continue using the current textbooks or explore alternative options.
Evaluation is a crucial aspect of education. According to Genesee and Upshur (1996), evaluation involves gathering information to inform educational decisions. Rea-Dickens and Germaine (1994) highlight the importance of evaluation in teaching and learning programs. Ellis (1997) suggests that evaluating textbooks is necessary to determine their effectiveness and usefulness (p. 28).

According to Sheldon (1988), textbook evaluation allows teaching staff to distinguish between available textbooks, assess their strengths and weaknesses, and assist teachers in maximizing their strengths while acknowledging their limitations. Cunningsworth (1995) and Ellis (1997) propose that textbook evaluation offers teachers comprehensive, accurate, systematic, and contextual understanding of the overall nature of the materials.
Textbook evaluation plays a crucial role in teacher training programs as it helps teachers and students alike become aware of the key features of textbooks. In their study, Azizfar, Koosha, and Lotfi (2010) examined two series of ELT textbooks used in Iranian high schools. The findings revealed that ELT textbooks play a crucial role in students' academic performance. The first series, published by the Iranian Ministry of Education in 1970, and the second series, prepared by Birjandi in 1985, were evaluated. The researchers observed that these textbooks primarily focused on mechanical drilling, while neglecting listening tasks and activities. Additionally, the textbooks contained limited substitution and repetition drills. To enhance language learning, the researchers recommend providing learners with ample opportunities for communicative practice.
Emotion words play a role in daily communication. They can be categorized as either emotion words, which refer to the conceptualization of emotions, or emotion-laden words, which elicit certain emotions without directly referring to them (Bednarek, 2008; Foolen, 2012, 2016; Pavlenko, 2008). Emotion words allow speakers to refer to and describe human feelings, while emotion-laden content words elicit emotions without explicitly mentioning them (María Jesús Sánchez et al., 2020, p. 3).
The exploration of emotion words in language learning reveals a multifaceted relationship between emotional states and linguistic development, underscoring the significance of emotional vocabulary in various educational contexts. (Bahn et al., 2017) establish a foundational understanding by demonstrating that the ability to articulate emotional states is crucial for children's language acquisition and social-emotional growth. Their research highlights that emotion terms serve as essential lexical items that bridge abstract concepts and concrete language, characterized by their emotionality, valence, and arousal. This study emphasizes the developmental trajectory of children's processing of emotion words, suggesting that valence plays a pivotal role in their cognitive engagement with language.
The interplay between emotion words and language learning has garnered increasing attention in recent years, revealing the profound impact emotions have on the acquisition and processing of language. The foundational work of Khan (2017) emphasizes that emotion words are pivotal in helping learners associate emotional significance with new vocabulary, thereby enhancing their language development. This understanding is rooted in the notion that emotions are not merely psychological constructs but are intricately woven into the fabric of language itself, influencing how children comprehend and express their feelings. Khan's research highlights the importance of individual differences in emotional understanding, shaped by age and language development, and underscores the role of language in both emotion perception and regulation. (Khan, 2017).
In the context of Iran, Yarmohammadi (2002) evaluated senior high school textbooks, specifically focusing on the reading section. Hosseini (2007) conducted research on the reading section of high school level textbooks. Alemi and Hesami (2013) evaluated three English textbooks from the "Right Path to English" series, primarily considering teachers' perspectives. Janfeshan and Nosrati (2014) concluded that the new series emphasizes oral skills and utilizes inductive grammar teaching through functions. Sardabi and Koosha (2016) compared the "Right Path to English" series with "Prospect" and found that "Prospect" follows a communicative methodology, while "Right Path to English" follows a structural one.
In another study, Ansary (2004) evaluated textbooks to identify their advantages and disadvantages. Mohammad Reza Ghorbani (2011) examined the first-grade English textbook used in Iranian high schools in terms of quantification and graphic representation. Ali Dabbagh and Alireza Safaei (2019) evaluated the learning objectives in Iranian nationwide ELT textbooks (Prospect and Vision series) and compared them with "Four Corner" using Bloom's taxonomy of learning objectives. Sanchez and Garcia (2020) investigated textbooks in terms of their emotion vocabulary.
Building on this foundation, Pavelescu (2019) explores the often-overlooked role of emotions in the English as a Foreign Language (EFL) classroom, where emotional expression is frequently deemed unnecessary. This perspective can hinder learners' ability to articulate their feelings in a foreign language. Pavelescu draws on positive psychology to illustrate how emotions can motivate language learners, noting that positive emotions broaden perspectives while negative emotions can narrow focus. This sociocultural approach underscores the significance of interpersonal relationships in the classroom, suggesting that understanding students' emotional experiences can transform the learning environment into one that fosters meaningful engagement. (Maria Pavelescu, 2019).
Shao et al. (2020) further elaborate on the relationship between emotions and language performance by proposing a model that incorporates emotional intelligence within the context of instructed language learning. Their findings indicate that both positive and negative emotions significantly influence language achievement, with positive emotions linked to enhanced performance when learners feel confident and engaged. Conversely, negative emotions can detract from cognitive resources but may also foster analytical thinking and motivation. This nuanced understanding of emotions in language learning demonstrates the complexity of emotional experiences and their varying impacts on learners. (Shao et al., 2020).
The research by Kim et al. (2020) delves into the cognitive dimensions of emotion words, revealing that they facilitate language processing by providing essential emotional context. Their findings illustrate how emotional valence and concreteness enhance children's memory for language, particularly in relation to emotional items. This research highlights the critical role that emotional information plays in lexical processing, thereby reinforcing the connection between emotional and cognitive development in language acquisition. (M. Kim et al., 2020).
Zhao, (2021) shifts the focus to the emotional landscape of educators, particularly English as a Foreign Language (EFL) teachers during the COVID-19 pandemic. This study highlights the often-overlooked aspects of positive emotions in language education, advocating for the incorporation of emotion regulation strategies to foster a supportive learning environment. Zhao's findings suggest that teachers' awareness of emotional dynamics can significantly impact classroom experiences and, consequently, student learning outcomes. This perspective broadens the discussion by linking teachers' emotional well-being to effective language instruction.
Building on this, (M. Kim et al., 2020) further investigate how emotional valence and the concreteness of words affect children's recognition memory. They reinforce the notion that emotionally charged words, regardless of their positive or negative connotation, are processed more favorably than neutral words. This aligns with the findings of, suggesting that emotional vocabulary not only aids in language acquisition but also enhances memory retention, thereby playing a critical role in the learning process.
The language user uses emotional words in his daily communication. The emotion word, according to their function, consists of emotion words (i.e., conceptualization perspective) and emotion-laden words (i.e., expression perspective, Bednarek 2008, Foolen 2012, 2016, Pavlenko 2008). Emotion words are those words or fixed expressions that allow the speaker to refer to and describe human feelings (e.g., happiness, optimism, to be as high as a kite, etc.), while emotion-laden content words are those nouns, adjectives, verbs, and adverbs that elicit certain emotions without referring to them directly (e.g., spider or party) (María Jesús Sánchez, et al. (2020), p. 3).
Luiza Moog Gomes, (2022) takes a deeper dive into the interplay between emotions and second language acquisition, arguing that emotions are integral to the learning process. She critiques the traditional focus on cognitive aspects of language learning, emphasizing that emotional experiences, whether positive or negative, are inherent to the process of acquiring a second language. This argument resonates with Krashen's affective filter hypothesis, which posits that emotions influence language learning, yet it calls for a more comprehensive exploration of emotional factors that have been historically marginalized in research.
Cong & Li, (2022) examine the interplay between communication apprehension, self-efficacy, and emotional intelligence among EFL learners. Their findings underscore the impact of negative emotions on communication efficacy and highlight the role of positive psychology in enhancing learners' emotional resilience. By understanding the relationships among these emotional constructs, educators can better support learners in overcoming communication barriers and achieving language proficiency.
Gomes (2022) addresses the emotional dimensions of second language acquisition, particularly through the lens of music. By emphasizing the often-neglected role of emotions in second language processing, Gomes argues for a more integrated understanding of cognition and emotion in language learning. She critiques the historical prioritization of cognitive factors over emotional ones, advocating for a shift in focus that acknowledges the brain's emotional and social nature. This perspective aligns with Krashen's affective filter hypothesis, suggesting that emotional experiences significantly influence neural mechanisms and, consequently, language learning. (Luiza Moog Gomes, 2022).
Scott Woodward, Adam Lloyd, and Royce Kimmons (2017), in their paper, investigated the student voice in the evaluation of the textbook. They used two graduate students as their evaluators. The evaluator used their own student-created metric to analyze the comparative quality of eight graduate-level project management courses. The goals of this study were to compare the quality of traditional copyright-restricted textbooks versus inexpensive open textbooks, as well as to pinpoint important student-generated standards by which all textbooks could be enhanced to better meet the needs of learners. According to the analysis, students can assess textbooks rigorously and meaningfully, open textbooks can compete with closed textbooks for quality, and polyphonic methods of textbook evaluation can be beneficial for learning.
When we look at the research conducted in this field in the context of Iran as an example, Yarmohammadi et al. (2002) evaluated senior high school textbooks. They conclude that the course books developed for Iranian students are not authentic, and they are far from authentic. Also, they mentioned that there is no correspondence between students’ actual needs and the presented materials.
Hosseini (2007) conducted his research with an emphasis on reading parts of the textbook rather than listening, speaking, and writing. This paper aims to examine the current state of education, particularly in the field of ELT, in countries like Iran and India from a critical perspective. It focuses on identifying the shortcomings of language learning classes that still rely on traditional lecture-based teaching methods. The negative effects of such traditional modes of instruction are highlighted, both at the classroom level and in the broader social and global context. Against this background, the author advocates for a shift in the attention of educational policymakers and language specialists away from the traditional and even communicative approach, which has been promoted in recent years, towards more practical solutions to address the socio-educational challenges of the present time.
Alemi and Hesami (2013) evaluated three English textbooks (Right Path to English). Their research mainly focused on the teachers’ perspective. Another study by Janfeshan (2018) investigated the Iranian new senior high school book (Version 1) based on a book evaluation checklist from Kermanshah EFL teachers' perspective. The purpose of this study was to evaluate a newly developed textbook (Vision 1) for Iranian high schools from the perspective of teachers. The participants consisted of 66 experienced EFL teachers (30 females and 36 males) selected by random sampling from various high schools in Kermanshah, Iran. Textbooks were quantitatively assessed using a checklist developed by Litz (2005). In addition, teachers were asked some open-ended questions to express their thoughts about the book. After analyzing the data, we found that the textbook had some shortcomings, but it contained more serious content and included many exercises covering all four language skills. The results of this research will help Department of Education material developers and curriculum designers revise current textbooks and create new editions. 
Sardabi & Koosha (2016), in their study comparing the Right Path to English Series, Volume 2, with Prospect, Volume 2, used the questionnaire form. They conclude that Prospect follows a communicative methodology, while RPE follows a structural one.
Another study by Mohammad Reza Ghorbani (2011) examined the first-grade English textbook used in senior high schools in Iran in terms of quantification and graphic representation of the book. This study examines and determines the extent of first-grade English textbooks used in Iranian high schools based on recent research on the specific situation of curriculum design, English language teaching, and language teaching in Iran.
This conforms to the general universality of EFL/ESL textbooks. A detailed analysis focused specifically on the use of checklists drawn from a variety of her EFL textbook assessment checklists that fit local needs. The results show that only 63% of this book adheres to the universal nature of the textbook. Policymakers, textbook authors, and teachers should strive to effectively adapt textbooks to the needs of learners. 
Ali Dabbagh and Alireza Safaei (2019) evaluated learning objectives in an Iranian nationwide ELT textbook. (Prospect and Vision series) and compare them with Four Corners. They used Bloom’s taxonomy of learning objectives as their research tool.
Sanchez and Garcia (2020), in their research, investigated the textbooks in terms of their emotion vocabulary. The result alerts ELT teachers to the cognitive level of the textbook and encourages them to add supplementary materials as needed.
Having established the theoretical foundations and comparative advantages of our approach, we now turn to its methodological implementation. The following section details the research framework.

3. Method

The corpus for the current study consists of two textbooks: Four Corners and Touchstone series. These textbooks were published by Oxford University Press in England and both use British accents. They cover different levels, including beginner, intermediate, and advanced, and contain various activities for practicing all four English language skills.
It is important to note that the textbooks also include workbooks for additional practice and audio files related to the tasks and activities in the book. The textbooks are designed to help students develop their language skills.
The Touchstone series consists of four books, ranging from level 1 (Elementary) to level 4 (Upper Intermediate).
The Four Corners series consists of seven books, covering levels from beginner to advanced. These books use different topics and tasks to motivate students in their language learning journey. Additionally, they incorporate video listening activities to make class time more dynamic and provide learners with online practice. Like the Touchstone series, Four Corners also includes a workbook for extra practice and a CD for listening practice, which are beneficial tools for both learners and teachers.
For this study, two different tools have been used. The first tool is the "Warriner, Kuperman, and Brysbaert's (2013)" norm list, which will serve as a reference word list to identify the intended emotion words in the books. The researcher will also use another tool to check the frequency of emotion words and determine their word category. This tool will be two freeware programs. The WordList tool in AntConc (Anthony, 2019) will be used to count all the words in the textbooks, while the TagAnt (Anthony, 2015) will be used to assign POS tags to the textbook files.
[bookmark: _Hlk134695269]
4. Data Analysis Procedure

[bookmark: _Hlk134695305][bookmark: _GoBack]To validate the proposed framework, we implemented a multi-stage data analysis procedure designed to quantify both quantitative and qualitative features which can be seen below:

1. The WordList tool in AntConc (Anthony, 2019) will be utilized to count the overall vocabulary content of the textbooks. To specify the word category of the textbook file, we can use TagAnt (Anthony, 2015). This software allows us to define different word categories such as verbs, nouns, adjectives, and adverbs, and understand the size and word category of the different vocabulary.
The advantage of this process is that, as mentioned before, the richness of the textbook in terms of emotion words can assist learners in their communication with others and enhance their understanding of others. Sánchez and García (2020) applied these two software tools in their paper, using AntConc to count the overall number of vocabulary content in the selected textbooks. In our research, we aim to investigate the word category and types of word content in the textbook, and therefore, we will use the TagAnt software to categorize them.
2. In order to find specific word lemmas, we will use the AntConc freeware reference word list. This tool will provide us with the frequency and word category of the words, enabling us to determine whether the emotion words belong to a high, mid, or low frequency category. The advantage of this approach is that if the lexical content falls into the high frequency word category, it can help learners learn and memorize the word more quickly and easily.
3. In another perspective, the researcher will compare the two textbooks in terms of their vocabulary size and word category related to emotions. This comparison will help us determine which textbook is more effective in helping learners improve their communication skills. To accomplish this, a norm list for emotion words will be selected, and the researcher will utilize the An English Word Database of Emotional Terms (EMOTE) by Daniel Grühn.
4. Finally, the collected data will be shared with a focus group of English as a Foreign Language (EFL) teachers to assess their attitudes towards teaching emotion words in the EFL classroom and the potential connection between emotion words. The researcher will conduct interviews with the teachers, inquiring about their experiences and beliefs regarding teaching emotion words to learners.
This research analyzed two textbook series: Touch Stone and Four Corners. The researcher examined these textbook series from various perspectives, beginning with the vocabulary content of the textbooks (Table 1 and 2).

Table 1. Number of vocabularies and emotional words for Touch Stone series
	Book
	Total No. of Words
	Emotion words

	Touch Stone 1
	3309
	340

	Touch Stone 2
	5048
	476

	Touch Stone 3
	4800
	600

	Touch Stone 4
	7010
	626


[bookmark: _Hlk134695315]
Table 2. Number of vocabularies and emotional words for Four Corners series
	Book
	Total No. of Words
	Emotion words

	Four Corners 1
	24391
	267

	Four Corners 2
	55767
	445

	Four Corners 3
	91662
	587

	Four Corners 4
	39336
	554



In order to improve the accuracy and focus of the investigation on emotion words, researchers conducted an analysis and selected words with a higher level of emotionality. Specifically, words with a degree of emotionality greater than 5 were chosen. As a result, the corpus of the study is displayed in Tables 3 and 4.

[bookmark: _Hlk134695331]Table 3. Emotion words in Touch Stone Books with the higher emotional degree in different categories.
	
	Valance
	Arousal
	Imagery
	Concreteness
	Meaningful
	familiarity
	emotionality
	Total

	Noun>5
	173
	60
	421
	326
	608
	192
	47
	1827

	Noun<2
	39
	54
	0
	1
	0
	0
	118
	212

	Adjective>5
	104
	47
	221
	92
	300
	145
	33
	942

	Adjective<2
	44
	20
	0
	1
	0
	0
	27
	92

	Total
	360
	181
	642
	420
	908
	337
	225
	



[bookmark: _Hlk134695354]Table 4. Emotion words in Four Corners Books with the higher emotional degree in different categories.
	
	Valance
	Arousal
	Imagery
	Concreteness
	Meaningful
	familiarity
	emotionality
	Total

	Noun>5
	155
	33
	346
	268
	487
	175
	32
	1496

	Noun<2
	20
	48
	0
	0
	0
	0
	92
	160

	Adjective>5
	88
	24
	163
	64
	217
	110
	22
	688

	Adjective<2
	1
	1
	0
	0
	0
	0
	16
	18

	Total
	264
	106
	509
	332
	704
	285
	162
	




As shown in Table 4 in the Four Corners textbook, similar to the Touchstone textbooks, there are a greater number of nouns and adjectives with a count greater than 5 compared to those with a count less than 2. Additionally, in both textbook series, the number of nouns is greater than the number of adjectives.
Upon further analysis of the statistics, it becomes clear that the Four Corners textbook has the highest number of words categorized as "Meaningful" for both Nouns and Adjectives. However, when it comes to Nouns and Adjectives with a count of less than 2, the count is zero for the categories of "imagery, concreteness, meaningful, and familiarity" (see Figure 1).


Figure 1. The number of the vocabularies in each category in compare with the total number.

When analyzing the statistics of the Touch Stone textbooks, it is evident that the "meaningful" category has a higher number compared to the other categories for both Noun and Adjective. For Noun, the number for "imagery, meaningful, and familiarity" is zero, while for Adjective, it is less than 2 (Figure 2).

Figure 2. The number of the vocabularies in each category in compare with the total number.
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5. Interview with Teachers

To assess the efficiency and validity of the collected data, a specific group of teachers was chosen from the relevant corpus. The teachers were randomly selected and comprised of eight female English teachers who had experience teaching these textbooks. Among this group, five teachers held a Master's degree while three held a Bachelor's degree.
They had worked with students at different levels and were familiar with both textbook series. An online interview was conducted with the teachers, and the entire session was recorded to examine the relevant themes.

6. Results and discussion

The integration of emotion vocabulary within language learning curricula is paramount for fostering learners' emotional intelligence, which is increasingly recognized as a vital component of communicative competence (Goleman, 1995; Salovey & Mayer, 1990). 
The findings indicate a nuanced interplay between emotion vocabulary and cultural literacy. Teachers reported that a robust emotion vocabulary aids in expressing personal feelings but also enhances students' ability to navigate cultural contexts. This aligns with the theoretical framework posited by Kramsch (1993), who argues that language is a social practice deeply intertwined with cultural identity. By equipping students with a diverse emotional lexicon, educators empower them to articulate their experiences and comprehend the emotional undercurrents of different cultural narratives.
The findings also raise questions regarding the potential challenges teachers may face in addressing emotional vocabulary within cultural contexts. For instance, educators may encounter difficulties in navigating cultural sensitivities or may lack adequate training in emotional literacy themselves. This highlights the necessity for professional development initiatives aimed at equipping teachers with the skills to integrate emotional vocabulary effectively into their teaching practices. As noted by Dörnyei (2005), teacher motivation and preparedness are crucial factors that influence the success of language education, and addressing these areas may enhance the overall effectiveness of the curriculum.
In order to share the collected data with the teacher, a specific group of teachers was chosen randomly. This group consisted of 8 teachers. The details of the teachers are summarized in Table 5.


[bookmark: _Hlk134695683]Table 5. Focused group teachers' information
	No.
	Gender
	Degree
	Years of Experience

	1
	Male
	CELTA
	11 years

	2
	Male
	BA in Translation
	14 years

	3
	Male
	MA in Teaching
	12 years

	4
	Female
	MA in Teaching 
	7 years

	5
	Female
	MA in Teaching 
	5 years

	6
	Female
	BA in Literature
	2 years

	7
	Female
	CELTA
	23 Years

	8
	Female
	MA in Teaching 
	15 years


[bookmark: _Hlk134695801]

Table 6. Emotion words in two textbooks series.
	
	Noun >5
	Adjective>5
	Noun<2
	Adjective<2

	Touch stone Series
	1827

	942
	212
	92

	Four Corners Series
	1496
	688
	160
	18



The above information about the emotion words shared with the focused group and the teachers' idea summarized as follow.
The information above pertains to the emotion words shared with the focused group, as well as the teachers' idea. Here is a summary of their idea.
The findings of this study resonate with existing literature on the importance of emotional intelligence in language acquisition. Research by Dewaele and Alfawzan (2018) highlights that a well-developed emotional vocabulary facilitates better communication and understanding in a second language, supporting the notion that emotion vocabulary is not merely a linguistic tool but a cultural bridge. Additionally, the work of Affective Language Theory (ALT) posits that emotional expression is pivotal in language learning, particularly in culturally diverse classrooms.
[bookmark: _Hlk134695859]6.1. Four Corners Series emotion words

[bookmark: _Hlk134695870]As indicated by the gathered data, the number of emotional words in the Four Corners series, categorized as Noun and Adjective>5 and Noun and Adjective<2, is lower than the number of emotion words in the Touchstone Series.

Teachers' Feedback on Four Corners and Touchstone Textbook Series:

Teachers who have experience teaching the Four Corners textbook series have expressed that students find it more comfortable to study from. One teacher even mentioned that Four Corners is not an emotionally charged textbook. However, when it comes to Touchstone, the opposite is true - students feel a stronger connection with the book and find it easier to understand.
Four Corners: incorporates authentic texts and listening practice in its textbooks, which sometimes include news extracts. This might explain why the series contains fewer emotional words compared to Touchstone.
In the Four Corners series, teachers believe that students at a higher level who use the textbook have a stronger vocabulary knowledge and can speak in a more proficient manner. These students are able to engage in discussions on various topics, although their speaking vocabulary is somewhat limited.
Teachers find the series challenging and believe that teaching the book may not be easy. This also means that transforming the data and providing students with the necessary information may not be easy for the teachers either. They think that the structure of the textbook at lower levels was somewhat more aligned with the students' needs and easier for them to understand and handle. However, at higher levels, the textbooks were not easy for the students to understand.

6.2. Touch Stone Series emotion words 

[bookmark: _Hlk134695945]The data gathering procedure used in the Touch Stone series is the same as in Four Corners. Table 6 shows that the number of emotion words in this series was higher than in Four Corners. Consequently, the teachers' attitudes about this series are as follows:
The teachers recognize that students' progress is influenced by multiple factors, with the students' willingness being a crucial aspect. In an ideal scenario, it can be asserted that this series is beneficial for students, as it facilitates easy and effective vocabulary learning. Moreover, it enables students to apply the acquired vocabulary accurately and appropriately in various contexts.
During group work, students excel. The topics engage their interest, and they actively participate in discussions. One teacher even noted that students often continue discussing and sharing ideas even after the class ends.
The Touch Stone Series: An Excellent Book for All Ages.The teachers praised the Touch Stone series as an excellent book with interesting topics, specifically designed for a particular age group. However, they also mentioned that with some localization, it is possible to teach the book to adult learners and motivate them to engage in discussions.
Students find it easy to connect with the book and comprehend the various texts and subjects it contains. This facilitates the teaching process for teachers. It is worth mentioning that the textbooks are tailored to the students' level. For instance, the Intermediate book is suitable for intermediate students, ensuring that students face no difficulties while studying it. Occasionally, we come across textbooks that are unsuitable for the intended student level, either being too advanced or too basic.
Furthermore, the book is suitable for helping students master daily conversation and prepare them for routine conversations. The book is designed to assist students in mastering daily conversation and preparing them for routine conversations. The textbook also helps students initiate conversations themselves. Additionally, the textbook helps students to initiate conversations on their own. Students will be able to actively use vocabulary and understand different texts and listening exercises. Students will actively engage with vocabulary and comprehend various texts and listening exercises.


6.3. Implications for Practice

The implications of these findings are twofold. First, language curricula should prioritize the integration of emotion vocabulary with cultural content. This could involve developing lesson plans that include culturally relevant texts and activities designed to elicit emotional responses, thereby encouraging students to engage with both the language and the cultural nuances it embodies. For example, using literature from various cultures can provide students with the opportunity to explore complex emotional landscapes while simultaneously gaining insights into the cultural contexts that shape these emotions.
Second, teacher training programs should emphasize the significance of emotion vocabulary in cultural education. Educators must be equipped with strategies to teach both small “c” and big “C” cultural aspects effectively. Professional development workshops could focus on the intersection of emotional intelligence and cultural competence, thereby enhancing teachers’ ability to foster an inclusive and empathetic classroom environment.

7. Conclusions

This research has comprehensively explored the critical role of emotion words in textbook language learning, revealing significant insights into their potential for enhancing communicative competence and learner confidence. Our findings demonstrate that strategic incorporation of emotion-laden vocabulary not only enriches linguistic comprehension but also provides learners with nuanced tools for more authentic and empathetic communication.
In the current study, we examine two textbook series used for teaching English in the English Language Institute: the Touch Stone and Four Corners series. The researcher analyzed the series in three phases.
First, the researcher analyzed the emotion words in the two series and classified them based on EMOTE word norms. The vocabulary was divided into four categories: Noun>5, Adjective>5, Noun<2, and Adjective<2. The collected data was shared with a targeted group of English Language teachers. They were subsequently asked about their attitudes towards the books, and the results were compared with their attitudes and experiences. The teachers found Four Corners to be slightly more challenging for both themselves and their students. They speculated that the inclusion of different cultural points in the series might be the reason for these difficulties. However, one teacher noted that the book is not inherently emotional in nature. On the other hand, the Touch Stone series includes a greater number of emotion words, which aids in the development of students' communication and vocabulary skills. 
The study's empirical evidence strongly suggests that exposure to diverse emotion words enables language learners to navigate complex social interactions with greater emotional intelligence and communicative precision. By systematically analyzing textbook language, we uncovered a direct correlation between emotional vocabulary breadth and learners' ability to express subtle emotional states and interpersonal dynamics.
Practically, these findings have profound implications for curriculum designers, language educators, and pedagogical approaches. Textbooks and instructional materials should prioritize emotion words as fundamental components of language acquisition, moving beyond traditional grammatical and syntactical frameworks. This approach recognizes language as a deeply emotional and contextual phenomenon, not merely a structural system.
While our research provides compelling evidence, it also acknowledges the need for further investigation. Future research could explore cross-linguistic emotion word variations, develop comprehensive emotion word taxonomies, and empirically measure their long-term impact on communicative competence across different learning contexts.
Ultimately, this study underscores the transformative potential of emotion words in language education, offering a more holistic, humanistic approach to linguistic development that honors the intricate relationship between language, emotion, and human connection.
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Number of Vocabulary in different category

Noun 	>	 5	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	155	33	346	268	487	175	32	Noun	<	 2	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	20	48	0	0	0	0	92	Adjective	>	5	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	88	24	163	64	217	110	22	Adjective	<	2	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	1	1	0	0	0	0	16	Total	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	264	106	509	332	704	285	162	



Number of Vocabulary in different category

Noun 	>	 5	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	173	60	421	326	608	192	47	Noun	<	 2	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	39	54	0	1	0	0	118	Adjective	>	5	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	104	47	221	92	300	145	33	Adjective	<	2	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	44	20	0	1	0	0	27	Total	Valance	Arousal	imagery	Concreatness	meaningful	familiarity	emotionality	360	181	642	420	908	337	225	



