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Abstract
Teachers as the heart of each educational system have been in danger of burnout according work-family interference. The following thesis relies on Hobfoll’s conservation of resources theory to investigate the association of work interference with family (WIF) and family interference with work (FIW) with burnout among the EFL teachers in Iran. The study also explores the moderating role of emotional intelligence (EI) in the relationship between work-family interference (WIF/FIW) and burnout. Data were collected from 155 EFL school teachers (male = 62, female = 93) in high schools in Iran using a questionnaire survey. These available participants were at the range age of 23 – 58, and they had different years of experience teaching at different public and private schools. The sampling strategy was informed by convenience sampling. Data were gathered through FIW five-item scale developed by Netemeyer et al., WIF five-item scale developed by Netemeyer et al., burnout 22-item scale, developed by Maslach et al., Wong and Law Emotional Intelligence Scale. Also the questionnaires were collected by the researcher and entered into PLS software for further analysis. The study utilized partial least squares path modeling to assess the proposed measurement and structural model. The design of this study is based on quantitative correlational design applied in Structural Equation Modeling (SEM). This study is utilized as a quantitative method of research in which three quantitative variables were examined, and it determines if there is any relationship among them. Findings reveal that WIF and FIW are positively associated with burnout. The association of WIF was found to be stronger than FIW with burnout. There is a statistically significant negative relationship between work-family interference and teachers’ burnout. Also, there is a significant relationship between family-work interference and teachers’ burnout. On the other hand, emotional intelligence does not moderate the relationship between family-work conflict and job burnout. This study provides some important implications for ministry of education, teachers and other stakeholders. 
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Introduction 
Educational system is considered very important all around the world and teachers have the main role. So, educators of educational departments try to offer better systems and situation to their learners as future teachers in order to promote their self-control and keep balance between work and family.
Organizations aim to manage careers in a way that assures an interminable flow of human resources to meet their needs.  The aim of career management for employees is to offer them the guidance necessary for career success within the organization, as well as to afford them opportunities in order to experience and learn a range of skills and abilities (Taylor, 2020). Individuals entering the workforce seek personal growth and development, and management's task in advancing their career paths is to align individuals' abilities and needs with those of the organization while determining each individual's career path during their employment. This indicates its particular significance and the necessity for organizations to focus on it (Timakhov & Kasparov, 2018).
Across all educational organizations, a goal in enhancing education is to promote the effectiveness and efficiency of teachers and staff (Aghajani et al., 2016). Today, attention to the quality of activities has prioritized effectiveness and efficiency, particularly in educational organizations where the quality of education is considered crucial for the organization's growth and survival, as well as for addressing societal needs. Therefore, it is important that teachers’ activities in educational systems are effective (Dorost et al., 2017). There are many factors affecting the quality of teachers’ work, included burnout as one of the most important factors that affects the quality of teachers' performance (Ahmadi, Rahimi, & Rezaei, 2018).
Although job burnout is not a new phenomenon, it represents a worrying situation that can quickly spread among employees (Sfantou et al., 2017). According to Dorost et al. (2017), burnout refers to a condition of physical, emotional, and psychological fatigue that results from prolonged direct exposure to individuals in emotionally stressful situations. Many researchers believe that job burnout is a crucial issue in the area of organization and management that needs to be appropriately addressed to prevent employee dissatisfaction. Job burnout is a prelude to many of the adverse job outcomes of sports teachers such as decreased job satisfaction, high stress, and poor performance (Dorost et al., 2017).
On the other hand, education today holds great significance across all nations, and its influence on economic, social, cultural, and political development is undeniable. For this reason, education experts believe that educators, including teachers, must have specific motivations and readiness to achieve predetermined goals (Lit & Lotan, 2013). Above all, the success of any educational system depends on the professional knowledge and skills of its teachers (Dorost et al., 2017). From the Japanese point of view, it is believed that the competence of any educational system depends on the competence of its teachers, therefore, it can be said that the teacher is the most important figure of the education system in the teaching-learning process and the main architect of the education system (Kauts & Sharma, 2011).
As teachers are becoming overwhelmed in their jobs through the role expansion and shortage of time, they find it difficult to dedicate the necessary amount of time to family. Similarly, the role expansion has resulted in addition to various roles – such as extensive reporting, data collection, implementation of government programs and election-related tasks - which create strain, thereby lead to negative affective outcomes such as emotional exhaustion. Similarly, changes in traditional family structures, increased participation of women in work, and long distances between home and work have also increased time and energy requirements that a teacher has to assign to family. Teachers face a lot of strain from issues such as marital discord, children's health problems, having guests at home, and rising household responsibilities. This strain can result in negative affective outcomes like emotional exhaustion (Erdamar & Demirel, 2014).
Emotional intelligence is consistent with better adaptation and success in academic situations. Furthermore, high emotional intelligence is associated to higher levels of life satisfaction and lower levels of anxiety, stress, and burnout. As a result, it is proposed that emotional intelligence serves as a primary personality-level predictor of burnout dimensions, job satisfaction in fields like mental health care and education, and overall life satisfaction (Cazan & Năstasa, 2015). Positive aspects of emotional intelligence can influence employees' emotional labor behaviors and may therefore help reduce job burnout (Leilanie, 2017). A person with high emotional intelligence can more effectively adapt to the challenges of their personal and social life and manage emotions better, thereby providing the opportunity for increased physical and mental health (Shapoval, 2019).
It seems that only few studies such as Arjun Chakravorty and Pankaj Singh Indian Institute of Management Calcutta (2020), research on work-family balanced by Carlson et al. (2009), Grawitch et al. (2013), Cullen and Hammer (2007) have examined how work-family interference relates to workplace safety. Frone et al. (1997) examined the relationship between work-family interference and teacher’s burnout, but the empirical study of the association between work-family interference and teacher’s burnout is limited and the findings of these studies are not consistent. To fill the gap‚ the current study aimed to explore the relationship between work-family interference and teachers’ burnout considering the moderating role of emotional intelligence. Also, it seeks to give the solution to decrease this kind of burnout among Iranian EFL high school teachers and how they can keep the balance between their work and their family interference. On the other hand, this research seeks to the effects of burnout of Iranian EFL high school teachers. So, the following research questions are mentioned: 
Q1: Is there any significant relationship between work interference with family and burnout among Iranian EFL high school teachers?
Q2: Is there any significant relationship between family interference with work and burnout among Iranian EFL high school teachers?
Q3: Does emotional intelligence moderate the relationship between work interference with family among Iranian EFL high school teachers?
Q4: Does emotional intelligence moderate the relationship between family interference with work among Iranian EFL high school teachers?
Literature review 
[bookmark: _Hlk175653180]Theoretical Framework
According to Grzywacz and Carlson’s (2007) definition, work-family balance is defined the “accomplishment of role-related expectations that are negotiated and shared between an individual and his/her role-related partners in the work and family domains” (p. 458). Subsequently, several scholars called for a differentiation between this construct from both work-family enrichment as well as conflict; Grawitch et al., (2013) stated that work-family balance is “distinct from conflict and facilitation [i.e., enrichment], as it is concerned with global perceptions of how one is allocating resources among domains rather than how domains are conflicting with or facilitating each other” (p. 277). Additionally, Casper et al., (2018) argued that “our findings and other recent evidence suggest that balance is distinct from conflict and enrichment, but how these variables relate to each other is not well-understood” (p. 201). They also demanded further research in order to differentiate these constructs. Work-family conflict is considered “a form of inter-role conflict in which the demands of work and family roles are incompatible in some respect so that participation in either the work or family role is more difficult because of participation in the other role” (Greenhaus & Beutell, 1985, p. 77), while work-family enrichment is considered “the extent to which experience in one role improves the quality of the life in the other role” (Greenhaus & Powell, 2006, p. 73). We propose that the concept of work-family balance, as defined by Grzywacz and Carlson (2007), can be considered to be a proxy for interpersonal exchange. Bakker and Demerouti (2013) also theorized this, highlighting the fulfillment of role-related expectations between the partners in a couple. 
The COR theory has been chosen over other theoretical frameworks due to its recognition of the importance of both work and family in understanding burnout (Rupert et al. 2009). The COR model allows for the comprehension of burnout as a process characterized by the consistent depletion of critical social and personal resources due to general work and family demands, at a rate exceeding that of their replenishment, resulting in resource losses. According to COR model premise (Freedy & Hobfall., 1994), gain of resources will lead to enhanced coping capabilities and thereby reduce burnout. Until now, work- family researchers have not based their predictions on a theoretical framework, except for role theory; nonetheless, role theory has its limitations. The theory does not take into account any moderators that might mitigate the relationship between work-family stressors and stress outcomes. There are some other theories, for example, spillover theory and compensation theory, but none of them can be integrated into a comprehensive framework to guide future research (Grandey & Cropanzano., 1999).
Empirical studies
Esmaili et al. (2018) in the article “The Relationship between Emotional Intelligence and Burnout among EFL Teachers Teaching at Private Institutions” explored EFL teachers’ emotional intelligence and their burnout in private language institutes in Iran. It also identified the emotional intelligence sub-categories that contribute mostly to burnout. The results revealed a significant relationship between teachers’ emotional intelligence and the three dimensions of burnout (emotional exhaustion, depersonalization and personal accomplishment). The results also showed that categories of general mood and adaptability are the best predictors of teachers’ burnout.
[bookmark: _Hlk175885108][bookmark: _Hlk175885130]Rizvandi et al. (2020) in the article “Testing A Model of The Relationship between Emotional Intelligence - Emotional Labor with Job Burnout, (Case Study: Physical Education Teachers of Kermanshah City, Iran)” examined the conceptual model of the relationship between Emotional Intelligence (EI) and Emotional Labor (EL) with Job Burnout (JB) of physical education teachers. The findings showed that there was a significant causal relationship between emotional intelligence with emotional labor. Also, there is a causal relationship between emotional labor and burnout of physical education teachers. 
Sanchez-Gomez and Breso (2020) in the article “In Pursuit of Work Performance: Testing the Contribution of Emotional Intelligence and Burnout” examined the mediator role of burnout in the relationship between EI and work performance in a multi-occupational sample of 1197 Spanish professionals. The results demonstrated a positive relationship between EI and performance, and a negative relationship with burnout, which has a mediator effect in the relationship between EI and work performance. Multiple mediation analyses showed that employees’ EI was indirectly connected to work performance via professional efficacy and exhaustion, even when controlling the effects of sociodemographic variables.
Taghizadeh et al. (2020) in the article “Why Iranian Women Experience Work-Family Conflict?” investigated the determinants of work-family conflict using personal data, including the lived experiences and viewpoints of married, working Iranian women. Based on the data obtained from participants, sociocultural factors play an important role in the creation of work-family conflict. 
Zhao et al. (2021) in the article “The Relationship Between Teacher Job Stress and Burnout: A Moderated Mediation Model” explored the relationship between teacher job stress and job burnout. The results showed that: (1) job stress had a significant predictive effect on work–family conflict and job burnout; (2) work–family conflict played the mediating role in the relationship between job stress and job burnout; (3) self-efficacy was found to play a moderating role in work–family conflict and job burnout.
Sánchez-Pujalte et al. (2021) in the article “Teachers’ Burnout during COVID-19 Pandemic in Spain: Trait Emotional Intelligence and Socioemotional Competencies” recognized the burnout levels in a group of high school teachers that exercised their profession during the COVID-19 pandemic, looking forward to examining the correlation between burnout levels, trait emotional intelligence and socioemotional competencies. The main results indicated that teachers showed high levels of burnout dimensions, with women being the most affected, reaching higher levels in comparison to men. It was also observed that the older and more experienced professionals showed lower levels of burnout. Finally, statistically significant negative relations were found between emotional intelligence and burnout levels, as well as their association with the teacher’s socioemotional competencies. 
[bookmark: _Hlk176769461]Shariatpanahi et al. (2022) in the article “The Impact of Emotional Intelligence on Burnout Aspects in Medical Students: Iranian Research” stated that emotional intelligence appeared as a significant factor in protecting medical students against academic burnout, so enhancing emotional intelligence through training may be an essential intervention to reduce burnout. In general, medical students with higher scores on emotional intelligence experienced significantly lower academic fatigue, academic apathy, academic inefficiency, and academic burnout. There was a significant negative association between emotional intelligence and burnout (β  −0.496, P < 0.001). 
Mousavi et al. (2022) in the article “Iranian EFL Teachers’ Perceptions of Burnout Sources: A Qualitative Study” investigated the sources of burnout from Iranian EFL teachers’ perspectives. This study aims to explore the sources of burnout from Iranian EFL teachers’ perspectives. The results indicated that the external problems including administrative and organizational outweighed the internal sources including teachers’ psycho-affective problems.
Conceptual Model of the Study
As it has already been mentioned, the purpose of this study is to investigate the relationship between work-family interference and burnout considering the moderating role of emotional intelligence among Iranian EFL high school teachers. The conceptual model of this study is presented below in order to clarify the relationship among the variables:

Family Interference with Work
Work Interference with Family
Emotional Intelligence

Burnout







[bookmark: _Hlk175880268]   
 Figure 1
The Conceptual Model of the Study (Chakravorty & Singh 2020)
Methodology
Participants
The participants of this study were 155 out of a pool of 270 EFL teachers in high schools in Golestan province, Iran. These participants were at the range age of 23 – 58 (male = 62, female = 93), and they had different years of experience teaching at different public and private schools. These teachers had BA or MA degree of teaching English as a foreign language, English language literature, and English language translation and the sampling strategy was informed by convenience sampling.
Research Design
This quantitative correlational study addressed the relationship between Iranian English language teachers’ burnout and work-family interference considering the moderating role of emotional intelligence using related questionnaires.
Quantitative research is basically known as an inquiry into a social problem, where a phenomenon is explained by gathering numerical data that are analyzed using mathematically based methods (Aliaga & Gunderson, 2002). The analysis of the data was done quantitatively, using numbers and tables. Correlational research design is utilized to examine the relationship between restorative variables, i.e. factors involved in the circumstances under study (Chandler & Swartzentruber, 2011).
Data Analysis
This study seeks to utilize Structural Equation Modeling (SEM) as an extremely broad and flexible framework for data analysis. In order to do SEM, researchers utilized PLS software to analyze the data. Structural equation modeling is also called causal modeling because it tests the proposed causal relationships, that is to say, the PLS software was utilized to examine the relationship of the variables. This technique is the combination of factor analysis and multiple regression analysis, and it is utilized to analyze the structural relationship between measured variables and latent constructs. This method is preferred by the researchers because it estimates the multiple and interrelated dependence in a single analysis. 
Criteria for assessing the fit of the measurement model
Reliability
The reliability of the measurement model is measured by three criteria.
[bookmark: _Hlk175658007]Cronbach's alpha:
It is considered a classic criterion to measure the reliability and a suitable criterion to evaluate the internal stability (internal consistency). A value of Cronbach's alpha higher than 0.7 is an acceptable indicator of reliability.
[bookmark: _Hlk175885788][bookmark: _Hlk175658067]Combined Reliability (CR):
Since Cronbach's alpha criterion is a traditional criterion to determine the reliability of structures, the PLS method utilizes a more modern criterion than alpha called composite reliability. This criterion was introduced by Verts et al. (1974) and its superiority over Cronbach's alpha lies in the fact that the reliability of the structures is not calculated in absolute terms but according to the correlation of their structures with each other. As a result, both of these criteria are utilized to better measure reliability in the PLS method. If the value of CR for each structure is above 0.7, it indicates the internal stability suitable for the measurement models (Nunnally, 1978). 
[bookmark: _Hlk175658097]Coefficients of factor loads
Factor loadings are calculated by calculating the correlation value of the indicators of a structure with that structure. If this value is equal to / or greater than 0.5., it confirms that the variance between the structure and its indicators is greater than the variance. The measurement error of that structure is more and the reliability of that measurement model is acceptable (Rivard & Hoff, 1988).
[bookmark: _Hlk175658117]Convergent validity
Convergent validity is the second criterion that is utilized to fit the measurement model in PLS method. AVE measure represents the average variance shared between each construct with its indicators. In simpler words, AVE shows the degree of correlation of a structure with its indicators, the higher the correlation, the better the fit. Fornell and Larcker (1981) introduced the AVE criterion (average variance extracted) to measure convergent validity and stated that the critical value of AVE is 0.5, which means that an AVE value above 0.5 indicates acceptable convergent validity.
[bookmark: _Hlk175658150]Structural model fit assessment criteria
T-values
The most basic criterion to measure the relationship between structures in the model (structural part) is t-values. If t-values exceed 1.96, it indicates the correctness of the relationship between the constructs and, as a result, the verification of the research hypotheses at the 95% confidence level.
[bookmark: _Hlk175658179]R Squares or R2 measure
It is a measure that is utilized to connect the measurement part and the structural part of structural equation modeling and shows the effect that an exogenous variable has on an endogenous variable. Chin (1998) introduces three values ​​of 0.19, 0.33 and 0.67 as the criterion values ​​for weak, medium and strong values ​​of R2, respectively. 
[bookmark: _Hlk175658220]General section fit evaluation criteria
[bookmark: _Hlk175658291]GOF
The GOF criterion is related to the general part of structural equation models. This means that utilizing this criterion, researchers can control the fit of the general part after checking the fit of the sampling part and the structural part of the overall research model. This criterion is calculated through the following formula:


Communalities are obtained from the average communal values ​​of the latent variables of the research. Three values ​​of 0.01, 0.25 and 0.36 are introduced as weak, medium and strong values ​​for GOF, respectively (Kumar, 2008).
Test of Research Hypotheses
In this section, researchers examined the test of research hypotheses utilizing PLS software.
              [image: ]
[bookmark: _Hlk175881084]Figure 2
 Structural Research Model with Factor Loading Coefficients
[image: ]
[bookmark: _Hlk175881130]Figure 3
Structural Research Model with Significant Coefficients
[bookmark: _Hlk175658976]Model’s Goodness of Fit
In order to examine the model of goodness of fit, the researchers utilized the structural model of goodness of fit and the general model of goodness of fit to investigate the model’s goodness of fit.
[bookmark: _Hlk175659007] Measurement Models Goodness of Fit: Reliability
In order to investigate the reliability of the research measurement model, the researchers examined factor loading of coefficients, Cronbach's alpha coefficients and composite reliability.
Measurement of factor loadings:
[bookmark: _Hlk175881168]Table 1
Factor Loadings Coefficients
	Factors
	Indicators
	Factor loading

	

Work-family interference
	WIF1
	0.880

	
	WIF2
	0.928

	
	WIF3
	0.934

	
	WIF4
	0.945

	
	WIF5
	0.834

	

Family-work interference
	FIW1
	0.783

	
	FIW2
	0.808

	
	FIW3
	0.904

	
	FIW4
	0.934

	
	FIW5
	0.840

	

Teachers’ burnout
	B1
	0.957

	
	B2
	0.980

	
	B3
	0.971

	
	B4
	0.925

	
	B5
	0.9822

	
	B6
	0.983

	


Emotional Intelligence
	EI1
	0.910

	
	EI2
	0.839

	
	EI3
	0.963

	
	EI4
	0.928

	
	EI5
	0.905

	
	EI6
	0.867

	
	EI7
	0.957

	
	Eil8
	0.833


The value of the criterion for the factor loadings coefficient is 0.4. In the table above, all the factor loading coefficients of the questions are greater than 0.4, which indicates that this criterion is suitable.
[bookmark: _Hlk175659041] Table 2 
Cronbach's Alpha, Composite Reliability: 
	Latent variables 
	Symbols
	Cronbach's alpha

 coefficient (Alpha> 0.7)
	Composite reliability

 Coefficient

	
	
	
	(CR>0.7)

	Work-family interference
	WIF
	0.905
	0.918

	Family-work interference 
	FIW
	0.908
	0.932

	Teachers’ burnout
	B
	0.886
	0.888

	Emotional intelligence
	EI
	0.876
	0.882



According to the data analysis algorithm in PLS, after calculating the factor loadings coefficients of the questions, it is time to calculate and report the Cronbach's alpha coefficients and the composite reliability, the results are given in the following table. 
Considering that the suitable value for Cronbach's alpha and the composite reliability is 0.7, and according to the results of the table above, these criteria have adopted a suitable amount for the variables, the suitability of the research reliability can be confirmed.
[bookmark: _Hlk175659108]Convergent Validity
The second criterion to examine the measurement model’s goodness of fit is convergent validity, which examines the correlation of each structure with its own questions (indexes).
[bookmark: _Hlk175881242]Table 3 
Convergent Validity Results of the research latent Variables
	Latent variable
	Symbols 
	Average Variance Extracted (AVE> 0.5)

	Work-family Interference
	WIF
	0.819

	Family/Work Interference
	FIW
	0.732

	Teachers’ burnout
	B
	0.934

	Emotional Intelligence 
	EI
	0.813







Considering that the suitable value for AVE is 0.5, and according to the results of the Table 3, this criterion has adopted an appropriate value for the variables, thus the suitability of the convergent validity of the research is confirmed.
[bookmark: _Hlk175659136]Structural Model’s Goodness of Fit
Significant Coefficients (t-values)
According to Fig 3, because the t-coefficients for the third and fourth sub-hypotheses of the research are less than 1.96, therefore, their significance is not confirmed at the 95% confidence level. But for other hypothesis, since t-coefficients are greater than 1.96, the significance of them is confirmed at 95% confidence level.
R Squares or R2 Criterion
The second criterion to examine the structural models of goodness of fit in research is the R2 coefficients associated with the endogenous (dependent) latent variables of the model. R2 is a criterion that indicates the effect of an exogenous variable on an endogenous variable, and three values of .19, .33 and .67 are considered as the criterion value for weak, moderate and strong R2 values, respectively. According to Fig. 2, the value of R2 for the endogenous structures of the research has been calculated. According to the three values of the criterion, the suitability of structural model of goodness of fit can be approved.
[bookmark: _Hlk175881286]Table 4
R2 Criterion Results for the Endogenous Structure
		R2



	symbols
	Latent variables

	0.116
	B
	Burnout 



General Model’s Goodness of Fit 
Goodness of Fit (GOF) Criterion
To evaluate the general model’s goodness of fit, the GOF criterion is utilized, with three values of 0.01, 0.25 and 0.36 as weak, moderate and strong values for GOF, respectively. 
This criterion is calculated by the following formula:


Communalities are obtained from the average of the shared values of the research latent variables.
[bookmark: _Hlk175881353]Table 5
Communality and R2 Variables of Research
	         R2
	Communality    
	Symbols
	Latent variables

	       0.000
	      0.819
	   WIF 
	Work-family Interference 

	       0.000
	     0.732
	   FIW
	Family/Work Interference

	       0.116

	     0.934
	    B
	Burnout

	      0.000
	     0.818
	   EI
	Emotional Intelligence



[bookmark: _Hlk175881401]Table 6
The Results of the General Model’s Goodness of Fit
	
	
	GOF

	0.825
	0.116
	0.309



According to the value obtained for GOF of 0.309, the General Model’s Goodness of Fit is confirmed.
[bookmark: _Hlk175881460]Table 7
The Results of Direct Relationship and Significance Coefficients of Research Hypotheses
	Hypothesis
	The causal relationships between research variables
	Symbols 
	Path             Coefficients (β)
	Meaningfulness 

	Test Results

	
	
	
	
	(T-Value)
	

	First
	Work-family interference       Burnout 
	WIF ---B
	0.111-
	2.434
	Confirm the First Hypothesis

	Second
	Family/Work
 Interference         burnout
	FIW ---B
	0.276-
	3.726
	Confirm the second Hypothesis

	Third
	Emotional Intelligence     WIF
	WIF*EI ---B
	0.027
	0.284
	Disclaim the third hypothesis

	Forth
	Emotional Intelligence
                Burnout
	FIW*EI ---B
	0.022
	0.211
	Disclaim the forth hypothesis



Research hypotheses:
[bookmark: _Hlk175659275]Hypothesis 1
H01: There is no statistically significant relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers.
H1: There is a statistically significant relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers.
[bookmark: _Hlk171671949][bookmark: _Hlk173549253]According to Figs. 2 and 3, the standardized coefficient (path coefficient) between two variables (work-family interference and teachers’ burnout) is β = 0.111, and the significant coefficient (t-statistic) between these two variables is t = 2.434 (more than 1.96), which indicates that it is significant. Therefore, the hypothesis H01 is rejected and the H1 hypothesis is verified. It can be concluded that there is a statistically significant negative relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers, and therefore the first hypothesis is confirmed.
[bookmark: _Hlk175659298]Hypothesis 2
H02: There is no statistically significant relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. 
H2: There is a statistically significant relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. 
[bookmark: _Hlk171672028][bookmark: _Hlk171465386]According to Figs. 2 and 3, it can be stated that the standardized coefficient (path coefficient) between two variables (family-work interference and teachers’ burnout) is β =0.276 and the significant coefficient (t-statistic) between these two variables is t = 3.726 (more than 1.96), which indicates that it is significant. Therefore, the hypothesis H02 is rejected and H2 hypothesis is confirmed and it can be concluded that there is a significant relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. Therefore, the second hypothesis is confirmed.
[bookmark: _Hlk175659360]Hypothesis 3
[bookmark: _Hlk171465417]H03: Emotional intelligence does not moderate the relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. 
H3: Emotional intelligence moderates the relationship between family-work interference and teacher’s burnout among Iranian EFL high school teachers. 
[bookmark: _Hlk171672139][bookmark: _Hlk173549431]The significance coefficient Z related to the WIF*EI variable, which is arrowed towards the job burnout variable, is 0.284, which is less than 1.96, which shows that at the 95% confidence level, the effect of the emotional intelligence variable can be a moderator variable of construction verification. In other words, at the 95% confidence level, it can be confirmed that emotional intelligence does not moderate the relationship between family and work conflict and job burnout. Therefore, the poison hypothesis of this research is rejected.
[bookmark: _Hlk175659400]Hypothesis 4
H04: Emotional intelligence does not moderate the relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers.
H4: Emotional intelligence moderates the relationship between work-family interference and teacher’s burnout among Iranian EFL high school teachers.
[bookmark: _Hlk171672242][bookmark: _Hlk173549524]The significance coefficient of Z related to the WIF*EI variable, which is arrowed towards the burnout variable, is 0.211, which is less than 1.96, which shows that at the 95% confidence level, the effect of the emotional intelligence variable can be the title is a moderator variable of construction verification. In other words, at the 95% confidence level, it can be confirmed that emotional intelligence does not moderate the relationship between work-family conflict and job burnout. Therefore, the fourth hypothesis of this research is rejected.
Discussion and Conclusion
Recent research in the Iranian EFL context has highlighted the complex interplay between psychological constructs such as emotional intelligence, burnout, job performance, and overall well-being among teachers. Akbari and Tavassoli (2011) found that emotional intelligence significantly correlates with burnout, teacher efficacy, and teaching style, although these relationships were not uniformly strong. Their findings underscore that emotional intelligence may serve as a buffer against burnout, supporting its consideration as a moderating variable in studies examining teacher stress and performance. Similarly, Barani et al. (2023) emphasized the positive effects of spiritual intelligence and happiness on EFL teachers' job performance, with psychological well-being moderating the impact of happiness. While spiritual intelligence and happiness were not directly linked to burnout, the study suggests that individual psychological resources, including emotional and spiritual intelligence, contribute meaningfully to teachers’ professional outcomes. These findings collectively underscore the need to examine how emotional intelligence can moderate negative experiences such as work/family interference and burnout, especially in high-demand teaching contexts like Iranian EFL classrooms.
This study was moderating to investigate the relationship between work-family interference and teachers’ burnout considering the role of emotional intelligence among Iranian EFL high school’s teachers in Golestan province, Iran. Data were obtained from 155 EFL high school teachers in Golestan province, Iran. The data were collected through four questionnaires that measured work-family interference, family-work interference, teachers’ burnout and emotional intelligence. This study applied the COR theory among a sample of Iranian high school teachers. It also explored the potential moderator role of EI between work-family interference and burnout. After gathering the data, they were analyzed based on Structural Equation Modeling by PLS software and it was approved that, there is a statistically significant negative relationship between work-family interference and teachers’ burnout and a significant relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. On the other hand, it is concluded that emotional intelligence does not moderate the relationship between family-work conflict and job burnout. Also, emotional intelligence does not moderate the relationship between work-family conflict and job burnout.
The COR theory posits that burnout results from the depletion of resources caused by stressors; the same phenomenon is observable among high school teachers in Iran, where increased work-family interference results in greater burnout. The dual impact of nuclear families and the ever-expanding role of teachers make it very difficult for the teachers to manage the conflicts arising from managing the often-demanding roles of work and family. The teaching profession is a preferred career choice for many women in Iran, and consequently, a large number of women constitute the teaching workforce, as can be verified from our sample where approximately 40% of the surveyed teachers were women. In India, while in the last few decades, there have been many changes to gender role expectations, most of the families hold on to traditional family values alongside the new family values concerning the gender roles. As the traditional values dictate, women are still primarily responsible for household duties, and hence, working women also end up taking care of household duties, thereby increasing the chances of work-family interference and eventual burnout (Bharat 2003).
Two different approaches to reduce teacher burnout have been identified in the literature (Kyriacou 1987).  The first is to address the root cause of burnout directly, such as in this case, work-family interference issues by implementing family-friendly policies including flexi-time (Allen et al. 2000), counseling, paid maternity and paternity leaves, parental leaves, support from seniors and colleagues. These steps might help in reducing burnout; however, it is difficult to implement these measures without considerable budget allocation. The second strategy is to utilize palliative techniques, where the source of burnout is accepted, and the focus is to lessen the experience of burnout by altering the teacher’s perception of the circumstances. Enhancing the teachers EI through training is an instance of the second strategy. It can be argued that enhancing the self-regulated personal resource of EI through training and development offers a better alternative in mitigation of burnout in teachers. Therefore, it becomes important to address the concerns regarding the efficacy of EI trainings.
Martin Sanchez-Gomez & Edgar Breso (2020) examined the mediator role of burnout in the relationship between EI and work performance in a multi-occupational sample of 1197 Spanish professionals. The results demonstrated a positive relationship between EI and performance, and a negative relationship with burnout, which has a mediator effect in the relationship between EI and work performance. Professionals with high levels of EI and low burnout reported the highest performance. Multiple mediation analyses showed that employees’ EI was indirectly associated to work performance via professional efficacy and exhaustion, even when controlling the effects of sociodemographic variables.
This study utilized SEM (structural equation modeling) to explore the relationship between work-family interference and teachers’ burnout with moderating role of emotional intelligence. The data were collected through four questionnaires. These four questionnaires were The Maslach Burnout Inventory-Educators Survey (MBI-ES) utilized to assess burnout, using a 22-item scale, developed by Maslach et al. (1996). The MBIES assesses three aspects of burnout: emotional exhaustion (sample item: ‘‘I feel emotionally drained from my work’’); depersonalization (sample item: ‘‘I feel I treat some students as if they were impersonal objects’’); and personal accomplishment (sample item: ‘‘I deal very effectively with the problems of my students’’). Work-family Interference Scale utilizing a five-item scale developed by Netemeyer et al. (1996) measured work-family interference among teachers. Family-work interference (FIW) was measured utilizing a five-point scale developed by Netemeyer et al. (1996). Emotional intelligence (EI) was measured using the Wong and Law Emotional Intelligence Scale (Law et al., 2004).
In order to answer the research questions related to the relationship between work-family interference and teachers’ burnout, it can be said that there was a significant negative relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers in Golestan province. According to Figs. 2 and 3, the standardized coefficient (path coefficient) between two variables (work-family interference and teachers’ burnout) is β = 0.111 and the significant coefficient (t-statistic) between these two variables is t = 2.434 (more than 1.96), which indicates that it is significant. It can be concluded that there is a statistically significant negative relationship between work-family interference and teachers’ burnout among Iranian EFL high school teachers. According to Figs. 2 and 3, it can be stated that the standardized coefficient (path coefficient) between two variables (family-work interference and teachers’ burnout) is β =0.276 and the significant coefficient (t-statistic) between these two variables is t = 3.726 (more than 1.96), which indicates that it is significant. It can be concluded that there is a significant relationship between family-work interference and teachers’ burnout among Iranian EFL high school teachers. The significance coefficient Z related to the WIF*EI variable, which is arrowed towards the job burnout variable, is 0.284, which is less than 1.96, which shows that at the 95% confidence level, the effect of the emotional intelligence variable can be a moderator variable of construction verification. In other words, at the 95% confidence level, it can be confirmed that emotional intelligence does not moderate the relationship between family and work conflict and job burnout. The significance coefficient of Z related to the WIF*EI variable, which is arrowed towards the burnout variable, is 0.211, which is less than 1.96. In other words, at the 95% confidence level, it can be confirmed that emotional intelligence does not moderate the relationship between work-family conflict and job burnout.
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