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Abstract 
Learning to speak two languages is akin to mastering any other skill; it comes with a wealth of benefits. Research shows that being bilingual can greatly enhance cognitive and emotional development, as well as open up new avenues for learning success. It’s believed that the constant need to switch between languages offers several cognitive advantages. This study highlights that early childhood is the optimal time to learn a second language. 

Studies have indicated that children exposed to two languages in their formative years often become proficient in both. Bilingual individuals—children and adults alike—tend to exhibit superior executive functioning skills, enabling them to shift focus, manage multiple tasks, and solve problems more effectively. Additionally, they possess heightened metalinguistic abilities, which allow them to reflect on and analyze language structures and functions.

To gather data for this study, observations and interviews were conducted with teachers from kindergarten and primary schools. A qualitative content analysis was performed on the collected data. The results revealed that students who received English instruction before the age of six showed significantly higher language and cognitive abilities compared to their peers who did not receive such instruction at the same stage.
Key words: bilingualism, childhood, developmental benefits 


1. Introduction 
The impact of early bilingualism on children’s language and cognitive development has been a subject of keen interest for both parents and educators for many years. Throughout the early 20th century, many believed that introducing a second language too soon could confuse children and hinder their ability to develop essential cognitive skills and adapt to educational settings. Parents play a vital role in supporting their children's journey in mastering multiple languages. Achieving dual language proficiency demands intentional effort, reinforcement, and family involvement (Tabors, 2008). This stands in opposition to outdated beliefs that growing up bilingual could cause confusion and speech delays (Soto, 2016). 

Research by Bialystok et al. (2012) reveals that a bilingual brain effectively manages two distinct language systems that are activated based on context. Lowry (2016) identifies two main pathways for children acquiring a second language:

a) *Simultaneous acquisition* happens when a child begins learning two languages by age three or earlier. In this case, children typically follow the same developmental milestones as they would when learning a single language. Early simultaneous bilinguals often blend languages seamlessly in conversation, like speaking Spanish with one parent and switching to French with another.

b) *Sequential acquisition* occurs when a child learns a second language after establishing the first, typically after the age of three. This often happens when children move to a new country with a different language or when they learn a new language in school.

Regardless of the method of acquisition, there is a connection between bilingualism and cognitive development. Although it was once thought that proficiency in multiple languages didn't guarantee equal performance across them, Skutnabb-Kangas and McCarty (2006) clarify that being bilingual does not necessarily mean having the same high level of skill in each language. Consequently, previous beliefs suggested that children should not learn two languages simultaneously, fearing potential cognitive disadvantages and confusion (Diaz, 1983). However, this perspective shifted in 1962 when Peal and Lambert published research highlighting the value of a structured approach. Their findings indicated that bilingual children do not experience significant challenges in cognitive and metalinguistic development.

1.1 Benefits of Learning Two Languages at Once 
Notable works like The Bilingual Edge by King and Mackey (2009), and articles like The Power of the Bilingual Brain from TIME Magazine (Kluger, 2013), highlight the numerous benefits of early bilingualism. One key advantage, often overlooked, is that bilingual children acquire multiple languages. This skill is invaluable for activities such as traveling, pursuing job opportunities, connecting with extended family members, preserving cultural heritage, and forming friendships across diverse backgrounds. Beyond the clear linguistic perks, researchers have also explored whether bilingualism offers additional non-linguistic benefits (Akhtar & Menjivar, 2012).

Research indicates that bilingual individuals may have an edge in social understanding. This advantage makes sense, as bilinguals engage in a complex social environment where individuals possess varying language proficiencies. For instance, studies reveal that bilingual preschoolers often outperform their monolingual peers in grasping others' perspectives, thoughts, desires, and intentions (Bialystok & Senman, 2004; Goetz, 2003; Kovács, 2009). Furthermore, young bilingual children tend to show heightened sensitivity to communication nuances like tone of voice (Yow & Markman, 2011).

In terms of cognitive benefits, bilinguals generally excel over monolinguals in tasks that involve shifting between activities and suppressing previously learned responses (Bialystok, Craik, & Luk, 2012). While these advantages have primarily been documented among bilingual adults (Costa, Hernández, & Sebastián-Gallés, 2008) and older children (Bialystok & Martin, 2004), emerging research suggests that bilingual infants (Kovács & Mehler, 2009a, 2009b) and toddlers (Poulin-Dubois, Blaye, Coutya, & Bialystok, 2011) also display cognitive benefits. Additionally, evidence hints that bilingual infants may have an edge in memory tasks, such as generalizing experiences from one situation to another (Brito & Barr, 2012).

Based on prior research, the developmental advantages of learning multiple languages encompass a variety of benefits. Kamenetz (2016) indicates that individuals who are bilingual often excel in areas of executive function compared to those who only speak one language. They tend to maintain focused attention despite distractions and exhibit a strong capacity to switch between tasks.

Centeno (2016) identifies four key categories of benefits associated with bilingualism:

1) *Emotional Benefits*: 
   - *Connection with Extended Family*: Bilingual children can engage with peers from diverse backgrounds. This connection is particularly important, as it fosters relationships that wouldn’t be possible without the ability to communicate in languages like Arabic or English. Being able to converse across cultures enhances familial bonds.
   - *Strengthening Family Ties*: Learning a heritage language can draw families closer. It’s disheartening when communication is limited due to parents lacking proficiency in the local language, leaving children with only basic heritage language skills.
   - *Expressing Emotions*: Parents often find it easier to convey their feelings in their native language, which fosters deeper, more intimate communication.
   - *Desire for Shared Experiences*: Not all parents are bilingual, but they may wish for their children to experience the same emotional and cultural connections that come with learning a second language.

2) *Practical Benefits*:
   - *Travel Opportunities*: One significant advantage of being bilingual is the ability to travel. This not only opens doors to new experiences but also broadens perspectives, allowing individuals to engage with different cultures more meaningfully.
   - *Employment Prospects*: A second language can enhance job opportunities. With globalization creating numerous work and business prospects, parents are increasingly motivated to teach their children a second or foreign language from an early age. The demand for multilingual professionals is rising globally. In regions like the Middle East, there’s a growing emphasis on teaching English and French to young children. Conversely, while English often serves as the primary language in various fields, the urgency for learning additional languages is increasingly evident, even in English-speaking countries.
c) Learning two or more languages in an early stage of childhood helps to 
acquire more easily in following stages. It is better to help children converse 
in many languages in their adult life. So, it is advised to teach them a second 
language early. 
d) Having the knowledge to speak two or more languages paves the way to 
obtain any information involved. Bilinguals are given the chance to get 
knowledge from various resources. 
3) Educational benefits: Child development specialists confirm that bilingual 
education trains and shapes a child’s brain. Accordingly, the educational 
advantage is observed in the following: 
a) Bilinguals score higher on average on those types of tests involving 
creative thinking or problem- solving. 
b) Early bilingual training increases a child’s ability to concentrate on mental 
tasks. 
c) Bilingual children develop stronger skills in their primary language as well 
as their secondary language. 
4) Cultural benefits: It has been found that deep understanding of another 
culture assist in knowing the language of that culture. Bilingual children are 
better trained to immerse themselves in other cultures than monolinguals. 
Because they have two or more languages, bilingual children are more likely 
c) Also it is better for parents to express their feelings and emotions in the 
first language. It could bring special ways of communication which are full of 
intimacy and comfort. 
d) It is a common and known fact that not all parents could be bilingual since 
they learned second language as their heritage. When they have children, they 
may hope that their kids could experience similar feelings and get benefits 
from learning a second or a foreign language. 
2) Practical benefits: this type is considered the first reason that parents aspire 
to raise bilingual children. Practical benefits of bilingualism are reflected in 
various aspects. 
a) Travelling is one of the good practical benefits of bilingualism. And it is 
known and common that travelling plays a very effective role in providing 
various means to add and change open minds towards new ways and views. 
b) A second language provides job opportunities. In related terms, 
globalization has brought numerous opportunities for work and business. 
Based on this view, parents begin to help their children learn a second or a 
foreign language in the age of 2 or 3. The demand for multilingual 
professionals is steadily increasing all over the world. In Middle East, for 
example, there is an increasing demand for the English and French languages 
to be taught to children in early stages. On the other hand, in spite of the fact 
that English is the first language to be used in different fields, the need to 
learn a second language has become urgent in English speaking countries. 
c) Learning two or more languages in an early stage of childhood helps to 
acquire more easily in following stages. It is better to help children converse 
in many languages in their adult life. So, it is advised to teach them a second 
language early. 
d) Having the knowledge to speak two or more languages paves the way to 
obtain any information involved. Bilinguals are given the chance to get 
knowledge from various resources. 
3) Educational benefits: Child development specialists confirm that bilingual 
education trains and shapes a child’s brain. Accordingly, the educational 
advantage is observed in the following: 
a) Bilinguals score higher on average on those types of tests involving 
creative thinking or problem- solving. 
b) Early bilingual training increases a child’s ability to concentrate on mental 
tasks. 
c) Bilingual children develop stronger skills in their primary language as well 
as their secondary language. 
4) Cultural benefits: It has been found that deep understanding of another 
culture assist in knowing the language of that culture. Bilingual children are 
better trained to immerse themselves in other cultures than monolinguals. 
Because they have two or more languages, bilingual children are more likely 

to have interest in the cultures that speak their second language. Further, 
children brought bilingual are more likely to show tolerance for other cultures 
at a younger age. They interact more easily with children who do not speak 
their language or who come from different socioeconomic backgrounds. 
1.2 Rationale of the Present Study 
The current study presents two key reasons for why childhood is an optimal period for learning two languages. 

Firstly, this period is particularly suited for language acquisition. Children can leverage their existing knowledge while learning additional languages, enhancing their literacy skills and enabling them to “increase the rate at which they read and speak comfortably.” The advantages of childhood as a stage for acquiring two languages are evident, though it raises some questions from parents and educators. Common inquiries include: “Is learning two languages at once confusing for children?” and “Can an infant’s brain effectively specialize in two languages?” If so, how does this process differ from specializing in just one language?

Research indicates that language learning begins even before birth, with unborn babies able to hear their mother’s voice in the womb. By the time they are born, infants can already distinguish between their mother’s language and other languages. According to Ramirez (2016), newborns have a unique ability; they can differentiate among all 800 sounds present in the world's languages. This suggests that infants can learn any language they are exposed to during this critical stage. Notably, Ramirez’s research highlights differences between infants raised in monolingual and bilingual environments by studying how 11-month-old babies from these households process language sounds. The findings revealed that babies from monolingual English homes are more attuned to English sounds, while those from bilingual Spanish-English homes can process both languages.

Furthermore, it was found that bilingual infants exhibit a strong brain response to English sounds, comparable to that of their monolingual peers. This finding challenges the common concern among bilingual parents regarding their child’s language learning pace. 

Secondly, the developmental benefits of bilingualism are noteworthy. Extensive research has consistently shown that bilingual children possess advantages in solving linguistic problems (Bialystok, 2008). This advantage stems from a deeper understanding of concepts such as form and meaning, often referred to as metalinguistic awareness, as well as the ability to tackle nonverbal challenges that require ignoring misleading information.In addition, numerous 
researches have asserted that the bilingual brain can have better attention and 
task- switching abilities than the monolingual brain. Moreover, bilingualism 
has positive effects at both ends of the age spectrum. 
2. Statement of the Problem 
Because of the rapid development and the urgent need to cooperate with other 
people in different countries all over the world, bilingualism or learning a 
second language becomes a necessity. The fact that one is being surrounded 
by language during nearly every waking moment makes it so urgent to be 
bilingual. That’s why it could be said that the world is becoming increasingly 
multilingual. Lowry (2008) mentions some statistics about learning a second 
language in different countries. For example, in Canada 11.9 % of the 
population speaks a language other than English or French at home. In 
Toronto 31 % of the population speaks a language other than English or 
French. In the United States 21 % of school age children (between 5-17) 
speak a language other than English and the number may increase in the 
coming years. In the worldwide it is estimated that (1) there are some second 
language speakers of English than native speakers, (2) there are many 
bilingual children as there are monolingual. 
As the main concern of this study is on the developmental benefits of 
learning two languages at the early childhood, it could be argued that 
information about the language, cognitive and educational development of 
children with varied language backgrounds is necessary to interpret the 
performance of these children in school and evaluate their development. For 
example, children with limited proficiency in the language of schooling are 
found to experience increased difficulty in coping both academically and 
socially, and it is important to identify those difficulties to understand 
solutions or remedial approaches are needed. 
In addition to what has been stated above, views which argued that 
children could be confused when they learn two languages at the same time 
have been proved to be mistaken. Based on previous research, Marian and 
Shook (2012) have shown that when a bilingual person uses one language, the 
other is active at the same time. This means that when a person hears a word, 
he or she doesn’t hear the entire word all at once; the sounds arrive in 
sequential order. Before the word is finished, the brain’s language system 
starts to guess the identity of a word by activating a lot of words which match 
the signal. For example, if one hears a word like ‘can’, he or she will likely 
activate words like ‘candy’, and ‘candle’ as well as at least during the early 
stages of word recognition. Consequently, the process of acquiring or learning 

wo or more languages is not difficult especially in an early stage of the 
person’s life. For this reason, the present study intends to elaborate the 
significance of learning two languages at the same time in an early childhood 
stage. 
3. Purpose of the Study 
The present study aims to achieve the following objectives: 
1) To identify the developmental benefits of learning two languages at the 
same time in an early stage of children’s life. 
2) To show the difference between the acquisition of two or more languages 
before and after the age of six. 
4. Research Questions 
1) What are the developmental benefits that could be gained in the learning of 
two languages at once by children? 
2) In which aspects does the acquisition of two languages before the age of 
six differ from that after the age of six? 
5. Methodology 
5.1 Sample of the Study 
The sample of the present study was a) Iranian kindergarten children and public 
primary school students in Baghdad and b) teachers in both a kindergarten 
and a primary school. The participants of this study were selected according 
to their relevance to the research topic. They were not randomly selected to 
construct a representative sample of a general population. Ten children in a 
kindergarten and ten students in a primary school were selected to be the 
subjects of the study. In addition, five kindergarten teachers and five primary 
school teachers were also selected to be the second type of the subjects of this 
study. The ten kindergarten participants consisted of children who were first 
taught the English language at the age of three in a private kindergarten. On 
the other hand, the ten primary school students consisted of students who 
were also first taught the English language at the age of three or four in a 
kindergarten. In this study, the children and students’ performance in English 
language only is observed and questioned since all the students are Iranian and 
native speakers of Persian.
5.2 Instruments 
This study is typically conducted in classrooms. Class observation and oral 
interviews with teachers were conducted to collect the data of this study. Ten 
students in their first and second classes were observed. In a similar way, ten 
kindergarten children under the age of six were also observed in their classes. 
Class observation included two settings for each group of students, each 
setting lasted for one hour in which the researcher observed the natural 
activity of students in their classes when they were taught by their teachers. 
On the other hand, oral interviews with the children and students’ teachers for 

the purpose of obtaining information on the students’ background and 
educational information. 
5.2.1 Data Collection Procedure 
The data collected in this study were qualitative data since they were collected 
by means of class observation and interviews. First, the twenty children and 
students were observed in their classes. Kindergarten children were first 
observed in two settings. Then, primary school students were observed in two 
settings as well. The class observation for both groups focused on the 
students’ ability to communicate using their English as a foreign language. 
Moreover, it aimed to collect data on the students’ educational performance in 
other subjects of their academic study. In this respect, observation is viewed 
as a central procedure when students are taught the process skill (Harlen, 
2000; Johnston, 2005). 
Then, the students’ teachers were orally interviewed separately. 
Educational, cognitive, background information and cultural background on 
the children and students were collected from the interviews with students’ 
teachers. The aim of choosing teachers in the kindergarten and primary school 
was due to the fact that they are in charge of the pedagogical activity, and 
therefore they are well prepared for answering and going in depth in the 
aspects the study is concerned with. 
The oral interviews to the children and students’ teachers of both the 
kindergarten and primary school took place in the kindergarten and school 
during the opening hours. These places contributed to create a good 
atmosphere and lessen the asymmetric relation between the researcher and 
participants. In both interviews, the participants spoke freely and open about 
the material and program they have in the kindergarten and school. 
5.3 Analysis 
For the purpose of analyzing the data collected for this study via classroom 
observation and interviews with teachers, qualitative content analysis was 
used. Content analysis can be used when qualitative data have been collected 
through: 
1. Interviews 
2. Focus groups 
3. Observation 
4. Documentary analysis 
It could be argued that content analysis is a procedure that is followed 
for the categorization of verbal or behavioral data. It involves coding and 
classifying data and the aim of content analysis is to make sense of the data 
collected and to highlight the importance of messages, features or findings. 
According to Mayring (2001, 2014), the central idea of Qualitative Content 
Analysis is to initiate from the methodological basis of Qualitative Content 
Analysis and to conceptualize the process of assigning categories to text 
passages as a qualitative- interpretive act. In related words, “qualitative 
analysis therefore pursues a double strategy; it forces the object of analysis to 
reveal its structure in a de-totalizing approach which inquires into the 
relationship between individual aspects and general approaches, but does this 
with the aim of achieving a conscious re-totalization, so as not to lose sight of 
the overall social core content of every statement” (Rust, 1980a, p. 21). Then, 
the researcher determined whether there is any difference on the two groups 
of students’ acquisition of English language and their abilities to 
communicate in addition to the educational and cultural benefits they can 
obtain. 
6. Findings of the Study 
The primary aim of this study was to reveal the developmental benefits of 
learning two languages at the same time in an early stage of childhood, before 
the age of six. In this study, leaning the English language was investigated as 
being the foreign language beside the Persian ralanguage which is the mother- 
tongue of the participants of this study. As explained earlier, the data 
collected for this study were mainly qualitative by means of class observation 
and interviews. Thus, the data were obtained by notes and tap recordings to 
later make the transcription. The data collected were divided and interlinked 
into categories to provide information into each other. 
Oral interviews with the teachers were analyzed in order to answer the 
first research question: What are the developmental benefits that could be 
gained in the learning of two languages at once by children? The interviews 
with the teachers of both kindergarten children and primary school students 
concentrated on the material given to the children and students in the English 
language instruction and their performance in English and other subjects. 
Further, the interviews focused on the view on learning the English language 
as a foreign language before the age of six as well as strategy use and 
assessment of language and vocabulary development. This allows focusing on 
the aspects which are relevant fro answering the first research question. 
6.1 Interviews with Participants 
6.1.1 Views of the kindergarten teachers in an early learning of two languages 
The information obtained from the five teachers in the kindergarten indicated 
that they have various interpretation of learning English as a second or a 
foreign language in an early age by referring to different aspects. One of the 
teachers reported that speaking two languages enables to know two or more 
cultures. Children who learn a new language in early stages are lucky because 
they have language opportunities in work and studies. In a similar way, 
another teacher stated that being bilingual means to develop a broad 
perspective about language and culture. A third teacher reported that learning 
English in this early age helps the children learn in natural settings surrounded 
by people who speak both languages, the Persian and the English languages 
and the advantage to be exposed to an English environment. The fourth 
teacher asserted that the children here in the kindergarten who are exposed to 
an English instruction show good abilities in English and in other subjects as 
well when start at school. Besides this, they can learn easily. Similarly, the 
fifth teacher associated the question with currently work they do in the 
kindergarten. She explained that the children in this place hear and speak their 
own mother language as much as they do with English. They hear music in 
English and play some games using The English language in addition to 
enhance their abilities in English vocabulary every day. They receive a 
systematic learning in how to speak and write in English in the same amount 
and way they use the Arabic language. 
6.1.2 Views of primary school teachers 
Almost all the five school teachers who were interviewed expressed positive 
views of learning English extensively before the age of six. However, the 
views emphasized more in the advantages and benefits of being bilingual 
rather than giving an understanding about bilingualism. All the teachers 
asserted that the students who received this English instruction in the age of 
three and four have special capacities and have brain plasticity which enables 
them to acquire a language easily. As the teachers reported, the ten students, 
the subjects of the study, in this school have language competence rather than 
the other students who didn’t receive any English instruction before they 
joined the primary school. Moreover, the teachers asserted that these students 
and their equivalents were exposed to an English instruction in kindergartens 
and at home as well. They consider the continuity in the use of language is 
very important to start for developing two or more languages. Once more, the 
linguistic aspect is more highlighted in this instance along with other 
necessary factors mentioned before such as psychological, physiological, 
cultural, sociological and cognitive aspects which are often interlinked. 
Most of the teachers interviewed in the school mentioned that learning 
two languages at the same time, culture and positive elements are taken into 
consideration in the school pedagogical framework. They also reported that 
mastering a foreign language in the school, the street or at home is considered 
a good motivation for the students to be good in other subjects. This is clearly 
shown in the case of the students who received an earlier English instruction. 
They show high and obvious proficiency in other subjects such as sciences 
and mathematics. 
6.2 Class observation 
6.2.1 Observing Kindergarten children and school students 
The information collected from class observation in the four settings together 
with data collected in the interviews helped in answering the second research 
question: In which aspects does the acquisition of two languages before the 
age of six differ from that after the age of six? During the two settings of 
observation which the researcher conducted to observe the ten children in the 
kindergarten, the researcher took notes concerning the activities the children 
do and receive. In the two settings of observation which lasted for two hours, 
the observation first concentrated on the way children can use vocabulary and 
simple structures in English in both speaking and writing activities. Most of 
the ten children showed good performance in using English vocabulary in 
their songs and plays and they also showed good abilities in writing various 
words and certain activities on board. Some of the children could memorize 
long songs and stories in English language. It was clear that the children’s 
pronunciation of the various words and sentences was almost accurate. They 
generally didn’t face serious difficulties in dealing with the material they were 
given in the kindergarten. Additionally, their performance in the Arabic 
language, sciences and mathematics was as efficient as theirs in the English 
language. 
What has been reported by the five teachers in the primary school was 
also observed by the researcher in the two settings of observation. The 
researcher first observed the students’ performance in the English language in 
activities which revealed their abilities in speaking, reading and writing. The 
earlier English instruction they received in the kindergarten is reflected in the 
primary school. Their use of English in the four skills of language was clearly 
good and different from that of the other students. It was noticed that those 
students were eager to participate and answer the various questions asked by 
their teacher. Their vocabulary and spelling were the most prominent issues 
that attracted the researcher’s attention. In the other setting of the observation, 
the researcher observed the students’ performance in the other subjects like 
mathematics and sciences. They were more prepared and ready to answer the 
different questions and they showed high motivation to raise some questions 
that made their teacher praise them. 
Conclusion and Suggestions 
The purpose of this study was to reveal the developmental benefits of learning 
two or more languages at the same time at an early childhood. The study was 
mainly concerned with the performance of Iranian kindergarten children and 
primary school students in the English language in general as a foreign 
language and in vocabulary, reading and speaking in specific. The qualitative 
content analysis of the data collected in the oral interviews with the teachers 
and in the settings of class observation for the children and students indicated 
that learning English as a foreign language before the age of six in a 
kindergarten or at home in a systematic instruction makes it possible for 
children to master English in the following stages of their study and life. 
The teachers in the kindergarten and primary school who were 
interviewed expressed positive views of bilingual education. They considered 
learning English as a foreign language in an early stage of childhood 
observation which the researcher conducted to observe the ten children in the 
kindergarten, the researcher took notes concerning the activities the children 
do and receive. In the two settings of observation which lasted for two hours, 
the observation first concentrated on the way children can use vocabulary and 
simple structures in English in both speaking and writing activities. Most of 
the ten children showed good performance in using English vocabulary in 
their songs and plays and they also showed good abilities in writing various 
words and certain activities on board. Some of the children could memorize 
long songs and stories in English language. It was clear that the children’s 
pronunciation of the various words and sentences was almost accurate. They 
generally didn’t face serious difficulties in dealing with the material they were 
given in the kindergarten. Additionally, their performance in Persian
language, sciences and mathematics was as efficient as theirs in the English 
language. 
What has been reported by the five teachers in the primary school was 
also observed by the researcher in the two settings of observation. The 
researcher first observed the students’ performance in the English language in 
activities which revealed their abilities in speaking, reading and writing. The 
earlier English instruction they received in the kindergarten is reflected in the 
primary school. Their use of English in the four skills of language was clearly 
good and different from that of the other students. It was noticed that those 
students were eager to participate and answer the various questions asked by 
their teacher. Their vocabulary and spelling were the most prominent issues 
that attracted the researcher’s attention. In the other setting of the observation, 
the researcher observed the students’ performance in the other subjects like 
mathematics and sciences. They were more prepared and ready to answer the 
different questions and they showed high motivation to raise some questions 
that made their teacher praise them. 
Conclusion and Suggestions 
The aim of this study was to explore the developmental advantages of learning multiple languages simultaneously during early childhood. It specifically focused on the performance of Iraqi kindergarten and primary school students in English, examining areas such as vocabulary, reading, and speaking. Through a qualitative analysis of data gathered from interviews with teachers and class observations, it was found that when children are introduced to English as a foreign language before the age of six—whether in a kindergarten setting or at home with organized instruction—they are more likely to achieve proficiency in English in their later studies and life.

Teachers from both kindergarten and primary schools conveyed optimistic views on bilingual education, highlighting that early exposure to English eases language acquisition compared to learning it in adulthood. Discussions with the educators emphasized cognitive and sociocultural dimensions as key components of the developmental benefits associated with bilingualism in children. Raising a child in a bilingual environment was seen as crucial for nurturing mental capabilities, as well as fostering an appreciation for diverse traditions and cultures.

Classroom observations reinforced these insights, showing that while both Arabic and English were sometimes used in tandem, engaging activities such as games, singing, and storytelling predominated for English language development. Teachers employed strategies that naturally integrated the enhancement of social, cultural, physical, and linguistic skills, allowing children to use both languages comfortably. 

In primary school, students exhibited clear signs of their earlier English education from kindergarten. They displayed readiness and competence in vocabulary, reading comprehension, and constructing simple yet correct sentences. The findings suggest that fostering a second language requires an appropriate linguistic environment, which encourages learners to use language akin to native speakers and to confidently engage in activities without the added stress of anxiety or frustration.

Moreover, the research is somewhat limited, focused specifically on one aspect of bilingualism. Future studies could expand on this topic by exploring bilingualism in private primary or secondary educational settings.
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