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This study evaluated the English for Specific Purposes (ESP) needs of Afghan undergraduate economics students using Hutchinson and Waters' framework of present and target situation needs. The present situation analysis revealed deficiencies in vocabulary, pronunciation, sentence structure, and skills such as reading, writing, listening, and translating subject-specific texts. Target situation needs highlighted students' expectations for proficiency improvement in these areas and mastering skills for academic and professional demands, such as using statistical software and communicating economic concepts. A triangulation of qualitative and quantitative methods was employed, including questionnaires, self-assessment, semi-structured interviews, and non-participant observations, with data analyzed using SPSS 27 for frequency and descriptive statistics (Mean, Skewness, and Standard Deviation). Participants included 20 ESP instructors and 50 male economics students aged 18–27 from five Afghan universities: Kabul University, Alberoni University, Parwan University, Kardan Private University, and Rana Private University. Findings showed that students' self-assessments aligned with their low General English Proficiency (GEP) scores, though instructors often underestimated their abilities. Students strongly preferred ESP classes, prioritizing speaking and writing skills for improvement. However, progress was hindered by outdated textbooks, limited course hours, large class sizes, and a shortage of qualified instructors. Additionally, students struggled with bilingual dictionaries and translating materials due to limited resources. Despite these challenges, 70-90% of students valued ESP classes for academic and career success. The study emphasized the need for curriculum reform and better teaching resources to bridge the gap between students' current abilities and academic goals. Findings also confirmed students' positive attitudes toward learning English. Eventually, Afghan economics students stated that English is a crucial and essential academic requirement, without it, they cannot achieve to any academic progress and success since all scientific resources in economics are published in English.
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[bookmark: _Toc176850085][bookmark: _Toc179244974]Introduction
English is a global language that one cannot succeed in a field without learning properly and precisely because many of today's resources are printed and published in various fields of education. It has achieved the status of an international language due to its profound influence on numerous aspects of life. English is the primary language in books, newspapers, airports, international business, academic conferences, science, technology, diplomacy, sports, pop music, and advertising (Anthony, 2018, p. 3). The most significant transformation is evident in education, where scientists, professors, and experts provide accurate and new sources for students daily. Thus, every student must acquire English proficiency to access useful and comprehensive information from important global sources.
The global expansion of business and trade has cemented English as an international language, fostering connections between nations. English plays a crucial role in global education, driven by the increasing demand for scientific, technical, and academic engagement. Hutchinson and Waters (1987, p. 8) highlight its prevalence as the global language of science and commerce, shaping a generation motivated to acquire English proficiency.
If ranked by the number of native speakers, English is third, with approximately 375 million native speakers, following Mandarin Chinese with 982 million and Spanish with 420 million (Statista, 2017). However, considering both native and non-native speakers, English is the most widely used language globally, with nearly 1.5 billion users (Statista, 2017). This dominance is attributed to its historical link to global trade and commerce since the 16th century and its role in the growth of the computer industry (Starfield, 2013, p. 21). Today, English is integral to preparing students for professional roles in their fields, particularly in higher education (Asrifan, Vargheese, T., & Amir, 2020, p. 14).
Since the 1960s, English for Specific Purposes (ESP) has been defined as a learner-centered approach in English language teaching (ELT), focusing on addressing students' academic and occupational needs (Hutchinson & Waters, 1987, p. 19). ESP is characterized by its integration of ideas from Communicative Language Teaching (CLT), Task-Based Language Teaching (TBLT), and Project-Based Learning (PBL) while maintaining its distinct learner-focused and subject-specific features (Richards & Rodgers, 2014, p. 67). It has established itself as an influential approach in academic settings (Charles, 2013, p. 45) and is widely respected in countries where ESP professionals often lead academic English programs and contribute to international strategies in organizations.
ESP addresses the immediate or future academic and occupational requirements of learners, concentrating on the essential language, genres, and skills needed to meet these needs. This is achieved through general and discipline-specific teaching materials and methods (Anthony, 2018, p. 7). It encompasses diverse contexts, including English for Academic Purposes (EAP), English for Occupational Purposes (EOP), and English for Professional Purposes (EPP), further divided into general and specific purposes such as English for medical studies, law, and political science (Basturkmen, 2010, p. 32).
Needs Analysis, the foundation of ESP, evaluates learners' communicative needs and defines the target situation and learning environment. This process identifies the methods, materials, tasks, and activities necessary to support academic success and career goals. Hutchinson and Waters (1987, p. 54) categorize needs into target needs (necessities, lacks, and wants) and learning or present needs, which are essential for mastering skills and achieving learning objectives. Needs Analysis has become a key tool globally for tailoring English instruction to the specific requirements of various fields, ensuring students are equipped for their academic and professional endeavors.
Based on the above definitions, it can be stated that English for Specific Purposes (ESP) and General English are essential and urgent needs for researchers, university professors, experts, and students in various disciplines worldwide. In the field of ESP, numerous studies have been conducted in various sectors across different countries, such as English for law and political science, English for economics and management, English for medicine and pharmacy, English for computer engineering, English for civil and electrical engineering, English for agriculture, English for chemistry and physics, English for psychology, and others. However, in Afghanistan, ESP is still a relatively new subject, and very few researchers and university professors have conducted studies in this area. For instance, Fereydoun Afzali conducted research titled “English for Agriculture in Afghanistan” as part of his master’s thesis at Kharazmi University in Tehran, Iran. Nevertheless, to date, no research has been conducted on ESP, particularly regarding the English needs of Economics students, either by the Ministry of Higher Education in Afghanistan or by Afghan researchers and professors.
In Afghan universities, English instruction in key disciplines such as Economics is often underrepresented, despite its crucial role in accessing academic resources and global communication. This lack of attention has left Economics students without adequate support in developing the essential English skills they need for their academic and professional success. This study seeks to address this issue by employing a triangulation method—combining interviews, observations, and questionnaires—to identify the specific English needs and aspirations of Economics students at the Bachelor’s level. Drawing on Hutchinson and Waters’ (1987) framework, the research examines students' attitudes toward learning English, their engagement in the learning process, and their motivation as key factors influencing language acquisition.
Additionally, this research investigates the role of instructors in ESP instruction, focusing on their teaching methodologies and the selection of educational resources, which are crucial for aligning instruction with students' specific needs and goals. By analyzing the perspectives of both students and professors, this study provides a comprehensive understanding of the current situation and offers recommendations for integrating English more effectively into the Economics curriculum. Ultimately, the aim of this research is to enhance the quality of higher education in Afghanistan, where English is increasingly important for academic and professional success.
Statement of the Problem
[bookmark: _Toc176850087]English is universally recognized as a crucial language for success across various fields due to its dominance in academic publications and global communication channels. The pervasive role of English in accessing scholarly resources, participating in international discussions, and engaging with global expertise underscores its importance for students across all disciplines (Anthony, 2018). For Economics students, proficiency in English is particularly vital as it enables them to navigate international economic research, contribute to global economic dialogues, and seize professional opportunities.
However, a critical issue within Afghan universities is the insufficient integration of English language instruction tailored specifically to the field of Economics. Despite English being the global lingua franca, its teaching in Afghan higher education often lacks the specificity needed for Economics students. This generalized approach fails to address essential language skills specific to the discipline, such as technical economic terminology, academic writing, and professional communication (Dudley-Evans & St John, 1998). The absence of specialized English for Specific Purposes (ESP) instruction results in significant challenges for students, including difficulties with understanding and using economic jargon, reading complex texts, and articulating economic concepts clearly in English (Basturkmen, 2010).
Currently, Afghan Economics students face substantial barriers due to the lack of targeted ESP programs. These gaps manifest in their struggles with technical vocabulary, comprehension of specialized literature, and the effective communication of intricate economic ideas (Flowerdew, 2013). The deficiency in focused ESP instruction means that students are inadequately prepared for the demands of their field, which relies heavily on English for research, professional growth, and international engagement (Hyland, 2013).
Furthermore, the existing English language courses at Afghan universities are not well-aligned with the specific needs of Economics students. While general English courses provide a foundational skill set, they fall short in addressing the particular language requirements of the Economics discipline, including the mastery of specialized terminology and the ability to conduct and present complex economic analyses (Hutchinson & Waters, 1987). This misalignment creates a significant educational gap, impeding students' academic performance and career readiness (Robinson, 1991).
To bridge these gaps, a thorough ESP Needs Analysis is essential. This study aims to identify the precise linguistic challenges faced by Afghan economics students through methods such as interviews, observations, and questionnaires. By understanding these challenges, the research will highlight critical deficiencies in current English language instruction and inform the development of targeted teaching strategies (Jordan, 1997). The ultimate goal is to enhance the quality of English language education for Economics students in Afghanistan, ensuring they acquire the necessary skills for academic and professional success in the global economic arena (Flowerdew & Peacock, 2001). This research will also contribute to the broader understanding of how ESP programs can be optimized to better serve students in developing countries and post-conflict contexts.
[bookmark: _Toc179244976]Purpose of the Study
The aim of this study is to address and report Present situation language learning needs of Afghan students and Target situation English language needs, as well as critical challenges of ESP Needs Analysis for Afghan Students of Economics at the BA Level in Afghan Universities. Firstly, there is a lack of comprehensive understanding regarding the recognition of English for Specific Purposes (ESP) needs of Afghan learners in the field of economics. This knowledge gap hinders the development of tailored English language programs that effectively cater to the linguistic demands of economics education. Additionally, the study will explore the unique socio-cultural factors influencing language learning in the context of Afghanistan, which may impact the design and implementation of ESP courses. Furthermore, making it imperative to study effective teaching methodologies for enhancing English proficiency and capacity in the context of economic studies for Afghan Students of Economics.
The Study
The ESP Needs Analysis of Afghan economics students at the BA level addresses the lack of comprehensive needs assessments in this under-researched program. Recognizing the global importance of English for economics students (Pritchard & Nasr, 2004, p. 247), this study profiles their academic English needs using a triangulated approach combining qualitative and quantitative methods. Guided by the skills-based view of language (Robinson, 1991, p. 3), it examines language skills in reading, writing, vocabulary, collocations, text types, and genres.
The following research questions were raised in this study:
1. What are the present situation English language learnings needs of students of economics in Afghan universities?
2. What are the target situation English language needs of students of economics in Afghan universities?
3. What are the similarities and differences among students and ESP teacher’s perceptions of undergraduates’ present and target academic English needs?
4. [bookmark: _Toc176465576][bookmark: _Toc176474114][bookmark: _Toc176524878][bookmark: _Toc176850092][bookmark: _Toc179244981]What are the similarities and differences among Afghan undergraduate students and ESP teachers regarding their perceptions of learners’ level of General English Proficiency?
Significance of the Study
English for Specific Purposes (ESP) and Needs Analysis are crucial for Economics students in both public and private universities. Integrating ESP into the higher education context of every country enables students to benefit from specialized and professional English language teaching (Hutchinson & Waters, 1987). Therefore, professors of ESP are obligated to use methods and approaches tailored to their fields, ensuring that students can achieve their goals and navigate specialized subjects and English language comprehension effectively (Anthony, 2018).
This study aims to address a gap in existing literature by providing insights into the specific language needs of current and future Afghan Economics students at the BA level. By contributing to the broader discourse on ESP curriculum development and language education within diverse sociocultural contexts, this research adds valuable knowledge to the field (Dudley-Evans & St John, 1998). The significance of this research lies in its potential to fill the void in support and research for economics students and professors in Afghanistan, many of whom currently lack comprehensive resources and knowledge (Hutchinson & Waters, 1987). English professors will benefit from the findings, which can be applied to improve ESP teaching practices in various departments. Public and private universities in Afghanistan are expected to utilize these findings to enhance their English language programs.
Furthermore, this research is important for improving students' English language skills in reading, writing, and speaking. Proficient use of English enables students to engage with professional texts in their fields—such as Economics, Law, Medicine, and Engineering—without difficulty. Effective communication with international counterparts can lead to successful careers and bright futures. Recognizing these challenges will guide the development of tailored English language programs, contributing to enhanced economic communication skills and fostering academic and professional success in a globalized world (Anthony, 2018; Dudley-Evans & St John, 1998).
In addition to practical applications, this research holds theoretical significance by advancing our understanding of how ESP programs can be fine-tuned to meet the evolving needs of specific academic disciplines, particularly in post-conflict educational settings like Afghanistan. The findings of this study not only have the potential to enhance teaching methods but also provide a foundation for future research in ESP curriculum design, especially in underrepresented areas such as economics education in developing nations. Moreover, by identifying the linguistic gaps faced by Afghan economics students, the research highlights the importance of integrating soft skills—such as critical thinking, problem-solving, and negotiation—into the ESP curriculum, thereby equipping students with comprehensive competencies needed in the international economic arena.
This study also emphasizes the broader implications for economic development in Afghanistan. As the country seeks to rebuild its infrastructure and integrate into global markets, the ability of economics graduates to effectively communicate in English will be a key driver of success. By enhancing the linguistic and professional skills of these students, the research supports Afghanistan’s long-term economic recovery and growth, making a vital contribution to human capital development and international cooperation. This research thus positions itself as a catalyst for bridging the gap between local education systems and global professional demands, contributing to both individual success and national development.
Literature Review
[bookmark: _Toc176850117][bookmark: _Toc179245005]What is ESP?
Since the 1960s, English for Specific Purposes (ESP) has been defined by scholars. Hutchinson and Waters (1987, p. 19) describe ESP as a learner-centered approach, addressing immediate or future academic and occupational needs through both general and discipline-specific materials (Anthony, 2018, p. 19). ESP covers areas like English for Academic Purposes (EAP), Occupational Purposes (EOP), and Professional Purposes (EPP), with subdivisions like EGAP for general academic skills and ESAP for specialized fields (Basturkmen, 2010, p. 17). It focuses on improving proficiency in areas such as reading, writing, listening, and speaking (Ghafar, 2022, p. 48; Jingga et al., 2022, p. 155; Warti, 2020, p. 113). ESP emphasizes professional communication and occupational needs, with programs tailored to specific language requirements (Namtapi, 2022, p. 68). Robinson (1991, p. 3) defines ESP as goal-oriented, short-term courses for adult learners, while Hossain (2013, p. 85) views ESP needs analysis as a targeted investigation into language requirements for professional or academic purposes.
[bookmark: _Toc176850119][bookmark: _Toc179245007]EAP (English for Academic Purposes)
[bookmark: _Toc176850120][bookmark: _Toc179245008]What is EAP?
English for Academic Purposes (EAP) focuses on teaching English for academic study and research, addressing the cognitive, social, and linguistic needs of specific disciplines. It emphasizes essential communication skills for formal education and is sometimes considered a subset of ESP. EAP involves understanding academic practices in both pre-tertiary and tertiary contexts. Teachers should assess course materials for relevance and explore ways to collaborate with academic departments (Dudley-Evans & St. John, 1998, p. 35; Flowerdew & Peacock, 2001, pp. 10–12; Hyland & Hamp-Lyons, 2002, p. 2; Lea & Street, 2000, p. 34).
[bookmark: _Toc176850121][bookmark: _Toc179245009]EBP (English for Business Purposes)
English for Business Purposes is an umbrella term. The focus here is on adults in a business setting, either working or getting ready for work, discussing Business English in a professional, non-academic setting. The Business English studied by students in fields like business, finance, accounting, and banking is more similar to the exploration of other EAP disciplines (Dudley-Evans & St. Johns, 1998).
[bookmark: _Toc176850143][bookmark: _Toc179245031]Needs Analysis (NA)
Needs Analysis involves assessing students' learning preferences to shape curriculum frameworks, including syllabi, materials, and teaching methods (Guiyu & Yang, 2016, p. 15). It's crucial in ESP to identify learners' knowledge gaps and determine effective teaching approaches. Needs analysis evaluates communicative needs, guiding material development and instructional strategies for academic success and future careers. Hutchinson and Waters (1987, p. 55) distinguish between target needs (what learners must achieve) and learning needs, which include necessities, lacks, and wants. Today, needs encompass linguistic, learning, and communicative aspects, addressing learners' goals, proficiencies, and preferences (Hyland, 2006, p. 91).
[bookmark: _Toc176850144][bookmark: _Toc179245032]Definition of Needs 
The concept of need is subjective, defined as an agreement or judgment rather than an inherent reality (Lawson, 1979, p. 22; Brindley, 1989, p. 14 as cited in Robinson, 1991, p. 56). 'Needs' is an ambiguous term, encompassing various meanings like 'demands,' 'lack,' and 'goals' (Robinson, 1991, p. 34; Jordan, 1997, p. 77). Understanding language learning needs is crucial for designing relevant curricula and materials. Needs reflect learners' goals, preferences, and deficiencies, impacting syllabus and instruction (Hyland, 2014, p. 98; Richards, 2013, p. 103; Basturkmen, 1998, p. 65). Brown (2016, p. 12) defines language needs as judgments informed by various factors. Berwick (1989, p. 44) and Brindley (1989, p. 16) emphasize the gap between current and desired states, with narrow interpretations focusing on specific language output and broad interpretations considering affective, cognitive, and social learner needs.
[bookmark: _Toc176850158][bookmark: _Toc179245046]ESP in Afghanistan
English for Specific Purposes (ESP) is one of the modern topics that all modern universities worldwide utilize in various disciplines. ESP is a significant approach for specialized language instructors in different fields, enabling them to teach efficiently without wasting time and achieving positive results in a short period. Through ESP, language instructors can identify the specific needs of students in various fields and tailor their courses accordingly. Since the 1960s, English for Specific Purposes (ESP) has been consistently defined by scholars. 
Hutchinson and Waters (1987) describe ESP as a branch of English language teaching, emphasizing that it is an approach centered on learner needs rather than a specific methodology or teaching material (p. 19). English for Specific Purposes (ESP) is a language teaching approach designed to address and discourse the immediate or future academic and occupational requirements of learners. It concentrates on imparting the essential language, genres, and skills necessary to fulfill these needs. Learners are supported in meeting these specific requirements through the application of both general and discipline-specific teaching materials and methods (Anthony, 2018). According to Paltridge & Starfield (2013), English for specific purposes is understood as the process of teaching and learning English as a foreign language used in a particular domain or area. 
Based on the above definitions, it can be stated that English for Specific Purposes (ESP) and General English are essential and urgent needs for researchers, university professors, experts, and students in various disciplines worldwide. In the field of ESP, numerous studies have been conducted in various sectors across different countries, such as English for law and political science, English for economics and management, English for medicine and pharmacy, English for computer engineering, English for civil and electrical engineering, English for agriculture, English for chemistry and physics, English for psychology, and others. However, in Afghanistan, ESP is still a relatively new subject, and very few researchers and university professors have conducted studies in this area. For instance, Fereydoun Afzali conducted research titled “English for Agriculture in Afghanistan” as part of his master’s thesis at Kharazmi University in Tehran, Iran. Nevertheless, to date, no research has been conducted on ESP, particularly regarding the English needs of Economics students, either by the Ministry of Higher Education in Afghanistan or by Afghan researchers and professors.
In Afghan universities, English instruction in key disciplines such as Economics is often underrepresented, despite its crucial role in accessing academic resources and global communication. This lack of attention has left Economics students without adequate support in developing the essential English skills they need for their academic and professional success. This study seeks to address this issue by employing a triangulation method—combining interviews, observations, and questionnaires—to identify the specific English needs and aspirations of Economics students at the Bachelor’s level. Drawing on Hutchinson and Waters’ (1987) framework, the research examines students' attitudes toward learning English, their engagement in the learning process, and their motivation as key factors influencing language acquisition.
Additionally, this research investigates the role of instructors in ESP instruction, focusing on their teaching methodologies and the selection of educational resources, which are crucial for aligning instruction with students' specific needs and goals. By analyzing the perspectives of both students and professors, this study provides a comprehensive understanding of the current situation and offers recommendations for integrating English more effectively into the Economics curriculum. Ultimately, the aim of this research is to enhance the quality of higher education in Afghanistan, where English is increasingly important for academic and professional success.
[bookmark: _Toc176850180][bookmark: _Toc179245062]Methodology
[bookmark: _Toc176850182][bookmark: _Toc179245064]Participants 
Brindley (1989, p.19) highlighted the importance of including all relevant stakeholders in an unbiased needs analysis, considering individual perceptions. This study involved 70 participants: 50 male undergraduate economics students and 20 ESP and non-ESP instructors. Participants were randomly selected using probability sampling techniques to ensure diversity. The students, aged 18-27, took part through questionnaires and semi-structured interviews, while the instructors provided insights through both methods. The study included students from five Afghan universities, ranging from freshmen to seniors, who had either completed or were enrolled in ESP courses during the 2023–2024 spring semester. The mixed-methods approach provided a comprehensive analysis of ESP needs.
A profile of ESP and Non-ESP Instructors and Undergraduate Students who participated in the study is presented in Table 3-1 and Table 3-2. 
Table 1: A Profile of Undergraduate Students
	
Economics
Students
	Total
	Gender
	University
	Educational Level

	
	
50
	Male
	Female
	KU
	AU
	PU
	KRU
	RU
	1
	2
	3
	4

	
	
	
50
	
0
	
15
	
10
	
10
	
10
	
5
	
10
	
15
	
15
	
10



KU: Kabul University
AU: Alberoni University
PU: Parwan University
KR U: Kardan Private University
RU: Rana Private University
1: Freshman            2: Sophomore                         3: Junior                      4: Senior
Table 2: A Profile of English and ESP Instructors
	
ESP and Non-ESP Instructors
	Total
	Gender
	University
	Types of English Instructors

	
	
20
	Male
	Female
	KU
	AU
	PU
	KRU
	RU
	EN-ESPI
	ESPI

	
	
	
20
	
0
	
5
	
3
	
4
	
5
	
3
	
10
	
10



KU: Kabul University
AU: Alberoni University
PU: Parwan University
KRU: Kardan Private University
RU: Rana Private University
EN-ESPI: English Non-ESP Instructors
ESPI: English for Specific Purposes Instructors
[bookmark: _Toc176850183][bookmark: _Toc179245065]Sampling
This study used a combination of sampling methods to gather data from 70 participants, including 50 economics students and 20 ESP instructors from Afghan universities. Purposive sampling selected the students, ensuring they had completed at least one semester of economics and were exposed to ESP courses. Convenience sampling was used to choose 20 ESP instructors with experience teaching English to economics students, providing insights into language challenges across semesters. Non-participant observations were conducted in eight economics classes, covering the first to eighth semesters, to assess language use and student-teacher interactions. This approach offered a comprehensive analysis of English language needs in economics education.
[bookmark: _Toc176850184][bookmark: _Toc179245066]Instrumentation 
This study used a triangulation of qualitative and quantitative methods, including questionnaires, self-assessment, interviews, and observations, to assess the current and desired needs of undergraduate economics students. Quantitative tools focused on present and target needs, while qualitative methods explored the gap between students' current language abilities and academic requirements. Drawing from contemporary needs assessment perspectives (Long, 2005, p. 37; Zhu & Flaitz, 2005, p. 52), questionnaires were designed using a theoretical model of present situation analysis (PSA), target situation analysis (TSA), and lacks and wants (Dudley-Evans & St. John, 1998, p. 91; Hutchinson & Waters, 1987, p. 65). Initial observations and interviews involved 20 economics undergraduates and 20 ESP instructors. The researcher employed mixed methods, distributing questionnaires on a Likert scale and conducting semi-structured interviews. The data was analyzed quantitatively and qualitatively to provide a comprehensive ESP needs analysis.
[bookmark: _Toc176850185][bookmark: _Toc179245067]Questionnaire 
Questionnaires are useful in large-scale studies to assess the language skills, needs, and profiles of Afghan economics students. They efficiently gather data on language challenges for academic and professional purposes, identifying gaps between current English proficiency and subject demands (Jordan, 1997, p. 23; Robinson, 1991, p. 58). For this study, a construct-based approach was used to ensure the questionnaire items reflected the specific language needs of economics students. The questionnaire was piloted and refined with feedback from students and instructors to improve clarity and relevance (Barrett et al., 2020, p. 46; Dudley-Evans & St. John, 1998, p. 92; Serafini et al., 2015, p. 18; Spence & Liu, 2013, p. 61; Hyland, 2006, p. 27; Richards, 2001, p. 74; Robinson, 1991, p. 60). Designed based on needs analysis, the questionnaire covered areas such as vocabulary, sentence structure, and pronunciation challenges. Three versions were created, each tailored to students, ESP instructors, and non-ESP instructors, ensuring relevance to their roles in the learning process. After revisions, the three versions were distributed to 70 participants (50 students, 15 ESP instructors, 5 non-ESP instructors), providing diverse perspectives to inform ESP curriculum development in Afghan universities.
[bookmark: _Toc176850189][bookmark: _Toc179245071]Design of the Study 
The study used a mixed-method approach, including questionnaires, interviews, and non-participant observation, to assess the English needs of Afghan economics students. Data was analyzed using descriptive statistics, focusing on patterns from observations. The research aims to identify the English language challenges faced by BA-level economics students in Afghanistan, providing insights for academic and professional success. The findings aim to inform curriculum development and teaching strategies, enhancing students' English proficiency for academic achievement and future careers in economics.
[bookmark: _Toc176850190][bookmark: _Toc179245072]Procedure 
The study assessed the academic English needs of undergraduate economics students using qualitative and quantitative methods. Observations of eight ESP classes during the 2023-2024 spring semester examined current instructional practices and language demands. Questionnaires were administered to ESP instructors and economics students to identify language proficiency gaps. Data collection in March 2024 included non-participant observations, surveys, and semi-structured interviews at five major Afghan universities. Interviews, ranging from 10 to 25 minutes, explored the specific language skills needed for academic success. The mixed-method approach provided a comprehensive understanding of linguistic challenges, offering recommendations to improve ESP course design for Afghan economics students.
[bookmark: _Toc176850195][bookmark: _Toc179245077]Results 
This chapter presents the findings addressing the four research questions that guide this study. The first question examines the current English language learning needs of economics students in Afghan universities. The second focuses on their future or target English language needs. The third investigates the similarities and differences between students' and ESP teachers' views on students’ present and target academic English needs. Finally, the fourth question explores how Afghan undergraduate students and ESP teachers perceive students’ overall English proficiency levels, highlighting any similarities and differences. The chapter includes frequency and descriptive statistical analyses from various stakeholder groups, discusses possible explanations for the findings, and provides a detailed discussion for each research question.
Table 1: Undergraduates’ Statistics of Present Situation Needs
	Statistics

	
	Students
	Gender

	N
	Valid
	50
	50

	
	Missing
	0
	0

	Mean
	2.50
	1.00

	Std. Deviation
	1.055
	.000

	Skewness
	.054
	

	Std. Error of Skewness
	.337
	.337

	Minimum
	1
	1

	Maximum
	4
	1

	Sum
	125
	50



The table shows data for 50 cases of two variables: "Students" and "Gender," with no missing values. The mean for "Students" is 2.50, while "Gender" is 1.00, indicating one gender group. "Students" has a standard deviation of 1.055 and a skewness of 0.054, while "Gender" shows no variability. Minimum and maximum values for "Students" are 1 and 4; for "Gender," both are 1. The totals are 125 for "Students" and 50 for "Gender."

Frequency Table

Table 2: Undergraduates’ Students of Present Situation Needs
	Students

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Freshman
	      10
	   20.0
	      20.0
	   52.0

	
	Sophomore
	      16
	   32.0
	      32.0
	

	
	Junior
	      13
	    26.0
	      26.0
	   78.0

	
	Senior
	      11
	    22.0
	      22.0
	   100.0

	
	Total
	      50
	   100.0
	      100.0
	



	Table 3: Undergraduates’ Gender of Present Situation Needs
Gender

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	       Man
	      50
	  100.0
	    100.0
	         100.0



	
Table 4: Undergraduates’ Age of Present Situation Needs
Age

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	             18
	10
	20.0
	20.0
	20.0

	
	             20
	16
	32.0
	32.0
	52.0

	
	             23
	12
	24.0
	24.0
	76.0

	
	             25
	12
	24.0
	24.0
	100.0

	
	        Total
	50
	100.0
	100.0
	




Table 5: Undergraduates’ Descriptive Statistics of Present Situation Needs
	Descriptive Statistics

	
	N
	Sum
	Mean
	Std. Deviation
	Skewness
	Kurtosis

	
	Statistic
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic
	Std. Error

	Gender
	50
	50.00
	1.0000
	.00000
	.
	.
	.
	.

	Students
	50
	128.00
	2.5600
	.88433
	-.097
	.337
	-.626
	.662

	Age
	50
	126.00
	2.5200
	.95276
	-.059
	.337
	-.863
	.662

	English as a Tool for Study in Economics
	50
	132
	2.64
	.598
	-.273
	.337
	-.020
	.662

	Familiarity with Specialized Language Learning Skills
	50
	134
	2.68
	.741
	.285
	.337
	-.592
	.662

	Improvement in Learning English Skills in Economics
	50
	142
	2.84
	.889
	-.037
	.337
	-1.078
	.662

	Reading Specialized Texts in Economics in English
	50
	134
	2.68
	.741
	-.029
	.337
	-.261
	.662

	Using English Sources and References in Economics
	50
	133
	2.66
	.772
	.405
	.337
	-.728
	.662

	Memorizing Specialized Vocabulary in Economics
	50
	135
	2.70
	.814
	-.331
	.337
	-.206
	.662

	Understanding Professor's Slides in Economics Classes in English
	50
	127
	2.54
	.762
	.437
	.337
	-.354
	.662

	Knowledge of Specialized English Vocabulary in Economics
	50
	140
	2.80
	.881
	-.336
	.337
	-.502
	.662

	Using Specialized English-to-Persian Dictionaries
	50
	140
	2.80
	.833
	.177
	.337
	-1.104
	.662

	Conversing in English in Economics
	50
	144
	2.88
	.718
	-.161
	.337
	-.207
	.662

	Language Skills in Economics Research
	50
	141
	2.82
	.896
	-.338
	.337
	-.584
	.662

	Taking Notes from Specialized Economics Texts in English
	50
	134
	2.68
	.713
	.207
	.337
	-.446
	.662

	Opportunities to Learn English in Analyzing Specialized Economics Texts
	50
	142
	2.84
	.817
	.074
	.337
	-1.012
	.662

	Writing research articles in the field of economics in English
	50
	139
	2.78
	.790
	-.099
	.337
	-.469
	.662

	Preparing and organizing slides for economics students in English
	50
	138
	2.76
	.847
	-.141
	.337
	-.596
	.662

	Using the internet for completing term projects and final theses
	50
	143
	2.86
	.700
	.200
	.337
	1.411
	.662

	Using artificial intelligence, such as ChatGPT, as an assistant in completing term projects and final theses
	50
	150
	3.00
	.857
	-.405
	.337
	-.629
	.662

	Using the internet and social media to search for new scientific books and articles
	50
	152
	3.04
	.699
	-.054
	.337
	-.878
	.662

	Understanding and sharing lectures in English at specialized seminars in the field of economics
	50
	151
	3.02
	.714
	-.380
	.337
	.132
	.662

	Writing assignments in the field of economics in English
	50
	154
	3.08
	.778
	-.683
	.337
	.435
	.662



English as a Tool for Study in Economics: The mean score is 2.64, with low variation (SD = 0.598), showing that students moderately agree on its importance. Skewness (-0.273) and kurtosis (-0.020) indicate near-normal distribution.
Familiarity with Specialized Language Learning Skills: Students rate their familiarity moderately (mean = 2.68), with slightly higher variation (SD = 0.741). A positive skew (0.285) suggests more students lean toward higher ratings.
Improvement in Learning English Skills in Economics: The mean score of 2.84 and a wider spread (SD = 0.889) reflect varying levels of agreement on improvements. Slightly negative skew (-0.037) indicates responses are evenly spread but lean slightly lower.
Using English Sources and References in Economics: Students rate this skill at 2.66 on average, with moderate variation (SD = 0.772). Positive skew (0.405) shows more students feel less confident.
Memorizing Specialized Vocabulary in Economics: With a mean of 2.70 and SD of 0.814, most students find it moderately challenging. Skewness (-0.331) and kurtosis (-0.206) indicate a balanced but slightly lower spread.
Understanding Professors' Slides in English: The mean of 2.54 (SD = 0.762) suggests students struggle slightly with this. Positive skew (0.437) reflects lower ratings.
Using Artificial Intelligence like ChatGPT for Projects: Students strongly agree on its usefulness (mean = 3.00, SD = 0.857). Negative skew (-0.405) indicates higher ratings are common.
Using the Internet for Research: This has a high mean of 3.04 (SD = 0.699), showing students find it very helpful. Minimal skew (-0.054) indicates balanced responses.
Writing Assignments in Economics in English: The highest mean score of 3.08 (SD = 0.778) reflects strong agreement on its importance, but skewness (-0.683) suggests some students find it more challenging.
Understanding Lectures in English at Specialized Seminars: A high mean of 3.02 (SD = 0.714) indicates strong agreement, with a slightly negative skew (-0.380) showing most responses lean toward higher ratings.

These results highlight varying levels of English proficiency and skills critical for economics studies, with a focus on practical applications like internet use, AI tools, and academic writing.

	Table 6: Undergraduates’ Statistics Target Situation Needs  

Statistics

	
	Gender
	Students
	 Age

	N
	Valid
	50
	50
	50

	
	Missing
	0
	0
	0

	Mean
	1.00
	2.62
	2.68

	Std. Deviation
	.000
	.855
	.913

	Variance
	.000
	.730
	.834

	Std. Error of Skewness
	.337
	.337
	.337

	Std. Error of Kurtosis
	.662
	.662
	.662

	Sum
	50
	131
	134

	Skewness
	
	.018
	.025

	Kurtosis
	
	-.607
	-.890




The table presents descriptive statistics for three variables: Gender, Students, and Age, based on a sample size of 50. The "Gender" variable has a mean of 1.00, with no variation (SD = 0.00). The "Students" variable shows a mean of 2.62 and moderate variability (SD = 0.855), while the "Age" variable has a mean of 2.68 and slightly higher variability (SD = 0.913). Both "Students" and "Age" variables exhibit low skewness (near 0), indicating roughly symmetrical distributions, with negative kurtosis values suggesting flatter distributions compared to normal.
Frequency Table

Table 7: Undergraduates’ Gender of Target Situation Needs

	Gender

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	 Valid
	Man
	50
	100.0
	100.0
	100.0



Table 8: Undergraduates’ Students of Target Situation Needs

	    Students

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Freshman
	4
	8.0
	8.0
	8.0

	
	Sophomore
	19
	38.0
	38.0
	46.0

	
	Junior
	19
	38.0
	38.0
	84.0

	
	Senior
	8
	16.0
	16.0
	100.0

	
	Total
	50
	100.0
	100.0
	




Table 9: Undergraduates’ Age of Target Situation Needs

	Age

	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	18
	4
	8.0
	8.0
	8.0

	
	20
	19
	38.0
	38.0
	46.0

	
	23
	16
	32.0
	32.0
	78.0

	
	25
	11
	22.0
	22.0
	100.0

	
	Total
	50
	100.0
	100.0
	




	Table 10: Undergraduates’ Descriptive Statistics of Target Situation Needs



	Descriptive Statistics

	
	N
	Sum
	Mean
	Std. Deviation
	Skewness
	Kurtosis

	
	Statistic
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic
	Std. Error

	Gender
	50
	50.00
	1.0000
	.00000
	.
	.
	.
	.

	Students
	50
	126.00
	2.5200
	.93110
	-.140
	.337
	-.785
	.662

	Age
	50
	124.00
	2.4800
	1.01499
	-.004
	.337
	-1.063
	.662

	English as a Tool for Study in Economics
	50
	143
	2.86
	.639
	.126
	.337
	-.499
	.662

	Familiarity with Specialized Language Learning Skills
	50
	142
	2.84
	.738
	.266
	.337
	-1.092
	.662

	Improvement in Learning English Skills in Economics
	50
	144
	2.88
	.849
	.027
	.337
	-1.176
	.662

	Reading Specialized Texts in Economics in English
	50
	142
	2.84
	.710
	.241
	.337
	-.947
	.662

	Using English Sources and References in Economics
	50
	145
	2.90
	.763
	.173
	.337
	-1.234
	.662

	Memorizing Specialized Vocabulary in Economics
	50
	145
	2.90
	.678
	.123
	.337
	-.746
	.662

	Understanding Professor's Slides in Economics Classes in English
	50
	137
	2.74
	.751
	.473
	.337
	-1.061
	.662

	Knowledge of Specialized English Vocabulary in Economics
	50
	148
	2.96
	.781
	-.196
	.337
	-.656
	.662

	Using Specialized English-to-Persian Dictionaries
	50
	145
	2.90
	.814
	.189
	.337
	-1.464
	.662

	Conversing in English in Economics
	50
	148
	2.96
	.699
	.054
	.337
	-.878
	.662

	Language Skills in Economics Research
	50
	153
	3.06
	.767
	-.104
	.337
	-1.265
	.662

	Taking Notes from Specialized Economics Texts in English
	50
	145
	2.90
	.678
	.123
	.337
	-.746
	.662

	Opportunities to Learn English in Analyzing Specialized Economics Texts
	50
	147
	2.94
	.767
	.104
	.337
	-1.265
	.662

	Writing research articles in the field of economics in English
	50
	144
	2.88
	.689
	.160
	.337
	-.826
	.662

	Preparing and organizing slides for economics students in English
	50
	146
	2.92
	.778
	-.129
	.337
	-.681
	.662

	Using the internet for completing term projects and final theses
	50
	147
	2.94
	.652
	.519
	.337
	1.173
	.662

	Using artificial intelligence, such as ChatGPT, as an assistant in completing term projects and final theses
	50
	156
	3.12
	.773
	-.213
	.337
	-1.275
	.662

	Using the internet and social media to search for new scientific books and articles
	50
	152
	3.04
	.699
	-.054
	.337
	-.878
	.662

	Understanding and sharing lectures in English at specialized seminars in the field of economics
	50
	153
	3.06
	.652
	-.058
	.337
	-.544
	.662

	Writing assignments in the field of economics in English
	50
	157
	3.14
	.729
	-.553
	.337
	.207
	.662



English as a Tool for Study in Economics: Students moderately agree with its importance (mean = 2.86, SD = 0.639), showing consistent responses with minimal skew (0.126).
Familiarity with Specialized Language Learning Skills: The mean of 2.84 (SD = 0.738) indicates moderate agreement. Positive skew (0.266) suggests more students rated their familiarity higher.
Improvement in Learning English Skills in Economics: With a mean of 2.88 (SD = 0.849), students see this as an area for improvement. The responses are fairly balanced, as shown by the skew (0.027).
Using English Sources and References in Economics: Students value this skill (mean = 2.90, SD = 0.763). A small skew (0.173) reflects consistent agreement.
Understanding Professor's Slides in English: The mean score of 2.74 (SD = 0.751) shows moderate ability. Positive skew (0.473) suggests some struggle with this task.
Conversing in English in Economics: Students feel confident in this area (mean = 2.96, SD = 0.699), with responses spread evenly (skew = 0.054).
Using Artificial Intelligence for Projects: This has a high mean of 3.12 (SD = 0.773), indicating strong agreement on its usefulness. Negative skew (-0.213) shows most responses are positive.
Using the Internet for Research: Students highly value this skill (mean = 3.04, SD = 0.699). Minimal skew (-0.054) reflects balanced responses.
Writing Assignments in Economics in English: This has the highest mean of 3.14 (SD = 0.729), showing strong agreement on its importance. Negative skew (-0.553) suggests some students find it easier than others do.
Understanding and Sharing Lectures in Seminars: With a mean of 3.06 (SD = 0.652), students agree on its importance. Responses are balanced, as shown by skew (-0.058).
These findings reflect students' focus on practical English skills in economics, with particular emphasis on using tools like the internet and AI and improving academic writing and communication.
[bookmark: _Toc176850202][bookmark: _Toc179245084]Results of Research Question Threes
According to the third research question, “What are the similarities and differences between students’ and ESP teachers’ perceptions of undergraduates’ present and target academic English needs?” the results are summarized below:
Similarities Between Students and ESP Teachers' Perceptions
Both Afghan male economics students and ESP teachers agree on the critical role of English proficiency in academic success and career advancement. Students recognize the need to improve their language skills for better academic performance, while teachers emphasize enhancing English proficiency to meet academic and professional standards. Both perspectives highlight the importance of targeted instruction to address current academic challenges and future career needs.
Differences Between Students and ESP Teachers' Perceptions
Students often consider their English skills sufficient for immediate academic tasks but may overlook the advanced skills required for future professional roles. In contrast, ESP teachers focus on broader requirements, such as advanced technical, communication, and critical thinking skills. While students prioritize overcoming current challenges like reading academic texts, teachers stress mastering specialized terminology and advanced competencies for global economic contexts. These differences suggest the need for curricula that address present needs while preparing students for future professional demands.
[bookmark: _Toc176850203][bookmark: _Toc179245085]Results of Research Question Four
According to the fourth research question, “What are the similarities and differences among Afghan undergraduate students and ESP teachers regarding their perceptions of learners’ level of General English Proficiency?” the findings are summarized below:
Similarities:
Both students and ESP teachers agree that many learners are at lower proficiency levels (A1, A2), struggling with basic English tasks like understanding simple phrases, engaging in basic conversations, and writing short notes.
Differences:
ESP teachers estimate more students at intermediate (B1, B2) and advanced (C1, C2) levels than students’ self-assessments, showing teachers’ critical perspective compared to students’ more optimistic self-evaluations. Students tend to overestimate their abilities, while teachers base their judgments on observed performance.

[bookmark: _Toc176850206][bookmark: _Toc179245088][bookmark: _GoBack]Discussion
The descriptive statistics on present situation needs reveal that Afghan male economics students generally recognize the necessity of English language proficiency in their current academic environment, though there may be varying levels of perceived urgency or importance across different language skills (Hyland, 2006, p. 39; Jordan, 1997, p. 56). These statistics likely reflect the immediate demands Afghan students face in their coursework, such as understanding academic texts, participating in class discussions, and completing assignments in English (Dudley-Evans & St. John, 1998, p. 102). On the other hand, the target situation needs statistics suggest a heightened recognition of the importance of English for future professional scenarios (Robinson, 1991, p. 84). This could be due to the growing globalization of the economy, where English serves as the primary medium of communication in international trade, finance, and economics (Serafini et al., 2015, p. 65). Afghan ESP teachers observe this trend, noting that the skills required for future professional roles include advanced language proficiency and specialized vocabulary (Long, 2005, p. 71). The comparison between these two sets of needs indicates a potential gap between Afghan students' current abilities and the proficiency levels they aspire to or will require in their future careers (Barrett et al., 2020, p. 99). Addressing this gap is crucial for Afghan ESP teachers and curriculum developers, as it highlights the areas where targeted instruction and support are most needed to equip students with the English skills necessary for their professional success in the global economy (Richards, 2001, p. 120).
[bookmark: _Toc176850213][bookmark: _Toc179245096]Findings and Conclusion
This research sought to evaluate the current and desired academic English language requirements of Afghan male undergraduate economics students at Afghan universities. To achieve this, the study explored the views of various stakeholders, including Afghan male students and Afghan ESP instructors, using a combination of qualitative and quantitative methods such as surveys, questionnaire, self-assessments, semi-structured interviews, and non-participant observations. The analysis, employing descriptive statistics and various statistical tests like Mean, Skewness, Kurtosis, and Standard Deviation, revealed that proficiency in 'written skills' and 'language components' is crucial for the academic achievement of Afghan undergraduate economics students. Nonetheless, perceptions about these needs varied among different stakeholders.
Both Afghan students and ESP instructors recognized that economics students face challenges in 'certain subskills of reading,' 'writing,' 'speaking,' 'listening,' 'utilizing general bilingual dictionaries,' and 'translating subject-specific texts from Persian to English.' Furthermore, general proficiency test results indicated that most students possess a relatively low level of General English Proficiency (GEP). Interestingly, students' self-assessments aligned with GEP test outcomes, whereas ESP instructors' evaluations suggested an underestimation of the students' proficiency levels.
Stakeholders identified several major issues in ESP instruction and learning, including: 'students' low general English proficiency,' 'heterogeneity in students' language proficiency levels,' 'insufficient hours/credits allocated to ESP courses,' 'outdated ESP textbooks,' 'lack of audio-visual resources at universities,' 'students' lack of motivation and engagement,' 'shortage of qualified ESP instructors,' 'overemphasis on grammar,' and 'large class sizes.' The findings showed that most students consider themselves poor in vocabulary and weak in speaking, listening, writing, and pronunciation.
In conclusion, the findings suggest that written skills are generally more critical than oral skills for the academic success of Afghan male undergraduate economics students. Additionally, mastery of language components, such as grammar and general vocabulary, is essential for academic achievement. Despite this, students struggle with various subskills in reading, writing, and language components. There is a noticeable disparity between the learners' current proficiency and their target academic requirements. Moreover, the low GEP levels of most students may hinder their ability to meet their academic language needs. The limited number of credits allocated to ESP courses appears inadequate. Lastly, students' self-assessments are largely reliable, indicating that their perceptions of their GEP levels, strengths, and weaknesses are generally accurate.
Implications
The ESP Needs Analysis of Afghan Economics Students at the BA level reveals a clear disparity between their current English capabilities and the skills required for their future roles in the economic field. This gap emphasizes the urgent need for ESP teachers to develop a curriculum that addresses both present situation needs—such as basic academic English and general business vocabulary—and target situation needs, including specialized economic terms and advanced communicative competence.
For ESP teachers, this means that lesson plans and teaching strategies should be designed to bridge the existing proficiency gaps. Teachers should integrate more focused exercises on economic discourse and real-world business scenarios, ensuring that students can transition smoothly from academic learning to professional application. By aligning instructional content with the specific language demands of the economics field, teachers can provide students with practical, relevant skills.
For Economics students, this approach will enhance their readiness for professional environments by equipping them with the necessary language skills for effective communication and analysis in their future careers. Addressing both present and target situation needs will not only improve their academic performance but also their employability and professional success in the global economic landscape.
It is crucial for policy-makers and curriculum developers within Afghan Universities to recognize the importance of tailoring ESP programs to the unique needs of economics students. By incorporating industry-specific case studies, collaborative projects with economic professionals, and opportunities for internships or fieldwork, the curriculum can offer practical experience that aligns with real-world economic challenges. This approach will ensure that graduates are not only linguistically competent but also practically prepared to contribute meaningfully to Afghanistan's economic development. Additionally, ongoing assessment and feedback mechanisms should be established to continually adapt the curriculum to the evolving demands of the global economy, ensuring long-term relevance and effectiveness.
[bookmark: _Toc176850215][bookmark: _Toc179245098]Suggestions for Further Research 
The current study aimed to assess the present and target language needs of undergraduate economics students in Afghan universities. It explored both the current and desired English proficiency requirements from the perspectives of students and ESP teachers. For further research, several avenues are suggested.
Future studies could investigate specific academic language needs within this population, with a focus on particular aspects such as oral or written communication skills. Research could also examine the English language needs of students across different economics specializations and compare these needs with those in other disciplines. Another potential area of study is a deeper exploration of issues related to ESP teaching and learning, including an evaluation of the qualifications of ESP instructors in Afghanistan.
[bookmark: _Toc176850216][bookmark: _Toc179245099]Additionally, research could assess the effectiveness of integrating technology in ESP instruction and its impact on economics students' outcomes in Afghan universities. Further exploration could also be directed toward studying the long-term impact of ESP courses on students' academic and professional success, particularly in relation to their career advancement within the field of economics. By pursuing these avenues, future studies can contribute to a more comprehensive understanding of ESP in the Afghan higher education context and offer practical solutions for curriculum improvement.
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